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NATIONAL NEWS
Teacher Evaluation Scaled Back in Revised ESEA Draft
Education Week
By: Alyson Klein
October 18, 2011
http://www.edweek.org/ew/articles/2011/10/18/08esea.h31.html?
tkn=RQPF%2BX45zGeW8pYp3ACsaTHsOzUGEIvEb7pH&cmp=clp-edweek
Legislation to renew the Elementary and Secondary Education Act has garnered a bipartisan seal of approval, thanks to a last-
minute change scaling back the teacher-evaluation mandate in the bill introduced by U.S. Sen. Tom Harkin, D-Iowa, last week.
But civil rights groups still have major concerns about some of the proposal’s accountability provisions.
A revised version of the bill, put forth Monday by Sen. Harkin, chairman of the Senate education committee, and Sen. Michael
B. Enzi, R-Wyo., the panel’s top Republican, largely would let states and districts decide whether and how to evaluate teachers.
Districts that want to tap the federal Teacher Incentive Fund, a voluntary pot of money aimed at helping schools create
alternative pay programs, would have to craft evaluations, but all others would simply have the option.
Under the original draft, states would have had to craft evaluations systems, using student academic performance as one key
factor.
The change won support from key Republicans on the committee, who saw the initial requirement as a federal intrusion into
what they think should be a state and local responsibility. The committee is set to begin marking up the bill on Oct. 19.
“I intend to vote to move this bill out of committee,” said Sen. Lamar Alexander, R-Tenn., a former secretary of education under
President George H.W. Bush, who earlier had introduced his own ESEA reauthorization proposal. He said he would not vote to
move the bill to the president, but, added “it’s a good place to start.”
And the National Education Association, a 3.2 million-member union, lauded the latest revised proposal. The NEA and four other
organizations, including the American Association of School Administrators and the National School Boards Association,
identified the evaluation language as one key area of concern in a letter sent to leaders of the education committee on Oct. 16.
“We commend the leadership of Chairman Harkin and Ranking Member Enzi in conducting bipartisan negotiations around this
legislation that will have a significant effect on the quality of education students receive in our nation’s public schools,” Dennis
Van Roekel, the president of the NEA, said in a statement Monday.
But Secretary of Education Arne Duncan was displeased with the change.
“I appreciate the efforts of Senators Harkin and Enzi to build into the reauthorization bill more flexibility for states and districts
while maintaining accountability at every level,” Secretary Duncan said in a statement Monday. “I believe, however, that a
comprehensive evaluation system based on multiple measures, including student achievement, is essential for education reform
to move forward.”
Meanwhile, civil rights groups and advocates for students with disabilities are stung by what they view as a watered-down



commitment to such students in the proposed overhaul.
Advocates are angry that the measure would scrap a requirement that states be held accountable for meeting specific student-
achievement goals, including for long-ignored student populations, such as racial minorities, students in special education, and
English-language learners. The goals, known as adequate yearly progress, or AYP, are a hallmark of the ESEA’s current
version, the No Child Left Behind Act, which became law in 2002.
“It is deeply disappointing that a Republican president could be more forceful on gap-closing than is the Democratic chairman of
the HELP Committee,” Amy Wilkins, the vice president for government affairs and communications at the Education Trust, a
Washington advocacy group for poor and minority children, said in a reference to President George W. Bush, who championed
the NCLB law. “There’s some good stuff in [the draft]. But it’s undercut by the lack of goals. That’s a total deal-breaker.”
Such concerns were outlined in a letter to Sen. Harkin and Sen. Enzi criticizing the draft the day it was released. Four advocacy
groups—the Center for American Progress Action Fund, the Leadership Conference on Civil Rights, the National Center for
Learning Disabilities, and the National Council of La Raza—singled out provisions that they say would shift the federal focus
away from holding states accountable for improving the performance of economically disadvantaged and minority students, as
well as English-learners and students in special education.
“Congress, parents, taxpayers would have no meaningful mechanism by which to hold schools, districts, or states accountable
for improving outcomes at the pace our economy demands,” the letter said. “It is not the federal government’s role to dictate how
states, districts, or educators get their students to higher levels of success. But the federal government must—in exchange for
scarce financial resources—be firm, ambitious, and unequivocal in its demands for higher achievement, high school graduation,
and gap closing.”

On the Table
The Harkin bill is the first comprehensive proposed rewrite of the NCLB law, whose reauthorization has been pending since 2007,
and it would include a number of significant changes. Among them:
• Although states would continue to test students in reading and math annually in grades 3-8 and once in high school, as under
current law, they would be permitted to use either one summative assessment or smaller interim assessments to determine
progress. Schools also would continue to report results showing how different groups of students performed.
• Unlike the current law, which has a specific timetable of sanctions for all schools that fail to meet state achievement goals, the
Harkin draft calls for a strong federal focus on only the 5 percent of lowest-performing schools and the 5 percent of schools with
persistent achievement gaps. States would get to decide what steps, if any, they would take to help struggling schools.
• States would have to adopt standards for college and career readiness, but they would not have to sign on to the Common
Core State Standards Initiative, already adopted by the vast majority of states.
• The Obama administration’s core education redesign programs would be authorized to continue, including the Race to the Top
and Investing in Innovation grant competitions and the Promise Neighborhoods initiative.
The biggest changes would be to the accountability system, which state and local officials have described as too prescriptive
and too punitive, but which civil rights advocates say has shone a spotlight on student populations most likely to be at risk
academically.
In comments after unveiling his initial proposal, Sen. Harkin said he would have liked to have achievement targets in the bill, but
scrapped them in part to keep the measure bipartisan.
Sen. Harkin told reporters Oct. 11, the day the draft was released, that the moment was right for a move away from achievement
targets, in part because nearly all states have signed on to the common core, whose development was spearheaded by the
Council of Chief State Schools Officers and the National Governors Association. That means that all states will be striving to hit
a high bar, he said.
“There’s a subtle shift here,” Sen. Harkin. “We are moving into a partnership role with the states.”

Lowest 5 Percent
Unlike the current law, which has a specific timetable of sanctions for all schools that fail to meet state achievement goals, the
Harkin draft called for a strong federal focus on only the 5 percent of lowest-performing schools and the 5 percent of schools with
persistent achievement gaps.
But the bill would allow states to decide how—and whether—to intervene in most schools.
That worries Raul Gonzalez, the director of legislative affairs for the Washington-based National Council of La Raza, whose
advocacy focus includes English-language learners and Hispanic students.
“Clearly, NCLB was a kind of high-water mark as far as accountability [for all students]. ... I think we’re moving in the reverse
direction,” Mr. Gonzalez said. “Without strong accountability, we’ll have two education systems, one for poor and minority kids”
and one for others.
Advocates for students in special education are particularly concerned about the legislation because students with disabilities
are spread throughout a state’s population, not just concentrated in the lowest-performing schools, said Laura W. Kaloi, the
public-policy director at the National Center for Learning Disabilities in New York.
Some in the business community also expressed concerns with parts of the draft, while praising the standards and teacher-
evaluation portions.
“Limiting accountability and improvement to just the nation’s lowest-performing schools will overlook thousands of schools and
millions of students that deserve more from the education system,” wrote Craig Barrett, the former chairman of Intel Corp.;
William D. Green, the chairman of Accenture; and Edward B. Rust Jr., the chairman of State Farm. All three co-chair the
Business Coalition for Student Achievement.

Process Continues
The Harkin bill comes less than a month after the Obama administration outlined a plan to offer states flexibility under key parts
of the NCLB law—including the accountability system—in exchange for agreeing to embrace certain school improvement



priorities, such as adopting college- and career-ready standards.
But under the administration’s waiver package, states would still have to set annual goals for all schools, although they would be
given significantly more leeway to craft their accountability systems than they have under the current law.
Rep. John Kline, R-Minn., the chairman of the House Education and the Workforce Committee, is also moving a series of bills to
overhaul different parts of the law. He has released proposals on funding flexibility, program elimination, and charter schools, but
has yet to tackle the sticky issues of accountability at the heart of the NCLB law.

(Back to top)

Bill Would Overhaul No Child Left Behind
New York Times
By: Sam Dillon
October 11, 2011
http://www.nytimes.com/2011/10/12/education/12educ.html?_r=1&ref=education
 
A senior Senate Democrat released a draft of a sprawling revision of the No Child Left Behind education law on Tuesday that
would dismantle the provisions of the law that used standardized test scores in reading and math to label tens of thousands of
public schools as failing.

The 865-page bill, filed by Senator Tom Harkin, the Iowa Democrat who heads the Senate education committee, became the
first comprehensive piece of legislation overhauling the law to reach either Congressional chamber since President George W.
Bush signed it in 2002.

Mr. Harkin made his draft bill public 18 days after President Obama announced that he would use executive authority to waive
the most onerous provisions of the law, because he had all but given up hope that Congress could fix the law’s flaws any time
soon.

Like Mr. Obama’s waiver proposal, the Harkin bill would return to states some powers taken over by Washington under the
Bush-era law, including the leeway to devise their own systems for holding schools accountable for student progress.

“We are moving into a partnership mode with states, rather than telling states you’ve got to do this and this and this,” Senator
Harkin said in a call with reporters. The bill is a product of more than 10 months of negotiations with his committee’s ranking
Republican, Michael B. Enzi of Wyoming, Mr. Harkin said.

Mr. Harkin’s bill would keep the law’s requirements that states test students in reading and math every year in grades three
through eight, and once in high school, and make the scores public.

But for about 9 of every 10 American schools, it would scrap the law’s federal system of accountability, under which schools
must raise the proportion of students showing proficiency on the tests each year. That system has driven classroom teaching
across the nation for a decade.

States would still face federal oversight for the worst-performing 5 percent of schools, as well as for the 5 percent of schools in
each state with the widest achievement gap between minority and white students. Districts in charge of those schools could
lose federal financing under the Harkin plan if they failed to raise their student achievement.

“Harkin’s bill would return control to the state departments of education and the local school districts, and they’re the ones that
got us into the mess that No Child was designed to fix,” said Grover J. Whitehurst, a senior fellow at the Brookings Institution
who headed the Department of Education’s research wing under President Bush. “Districts and states have not been effective in
delivering quality education to children from low socioeconomic backgrounds, so why should we think they’ll be effective this
time around?”

Several advocacy groups for minority students and the disabled also criticized Mr. Harkin’s bill, and on similar grounds. By
eliminating the law’s central accountability provisions, the bill would represent “a significant step backward,” returning the nation
to the years before No Child’s passage, when many states did a slipshod job of promoting student achievement, they said.

Under the Harkin bill, “states would not have to set measurable achievement and progress targets or even graduation rate goals,”
six groups including the Education Trust, the Children’s Defense Fund and the National Council of La Raza, said in a letter to
Mr. Harkin on Tuesday. “Congress, parents and taxpayers would have no meaningful mechanism by which to hold schools,
districts, or states accountable for improving student outcomes.”

Asked about that criticism, Mr. Harkin said that to round up backing for his bill from Republicans in his committee, he had been
forced to make compromises.

“I’d like to have federal targets, but that’s one of the compromises,” he said. “I refuse to allow the perfect to be the enemy of the
good.”

The chances of Mr. Harkin’s bill becoming law are murky, even if it were to gain Senate passage and evolve considerably as a



result of Republican amendments. He said that he intends to open the bill up for amendments in his committee next week, and
to get it to the Senate floor for consideration before Thanksgiving.

In the House, Representative John Kline, the Minnesota Republican who heads the House education committee, is seeking to
rewrite parts of the No Child law in a piecemeal process. One of Mr. Kline’s bills, promoting the growth of charter schools,
passed the House on Sept. 13, but four others, including one dealing with teacher evaluations, face an uncertain future. The
House leadership has appeared unwilling to move toward a full rewriting of the law, which could give Mr. Obama a domestic
policy triumph going into an election year.

“If we get a good, bipartisan bill to the floor, that will be instructive to the House in terms of rewriting this legislation,” Mr. Harkin
said.

(Back to top)
 

Jeb Bush, Melinda Gates, Sal Khan and the Coming Digital Learning
Battle
Education Next
By: Paul E. Peterson
October 17, 2011
http://educationnext.org/jeb-bush-melinda-gates-sal-khan-and-the-coming-digital-learning-battle/?
utm_source=feedburner&utm_medium=email&utm_campaign=Feed%3A+EducationNext+%28Education+Next%29

The debate over digital learning will soon enter a new phase.  No longer will educators debate whether or not digital learning has
the capacity to transform the American education system.   Just about gone are the anti-technology Luddites who insist that
every classroom be self-contained, with students and teachers left to their own devices, save for the help of pencils, chalk,
blackboards and weighty textbooks stuffed into 10 kilo backpacks.

It is becoming increasingly obvious that digital learning systems can be tailored to the specific interests, learning styles, and
levels of accomplishment of each student.  As digital curricular materials employ ever-more-sophisticated technologies—3-
dimensional videos, game playing, interactive exercises, real-time provision of information on student performance to teachers
and students alike, and more—they will be seen as essential 21st century learning tools.

But we can expect a strenuous, highly politicized debate over the way in which digital learning should be provided.  On the one
side will be those who propose that most digital learning in K-12 public education be of the “blended” variety, that is, take place
within public school classrooms under the tutelage of a highly qualified teacher.

On the other side, “online” proponents will argue that blended learning alone is not enough.  American education can be
transformed only if the power to drive change is placed in the hands of students, who are offered a choice of providers that
include not only the blended classroom but also those who offer products  exclusively online, supplementing asymmetric video
presentations of online materials with interactive systems that employ such tools as Skype, interactive games, social
networking, email communications and phone conversations.

All of this became clear at the conference sponsored in San Francisco last week by the Foundation on Excellence in Education,
the nonprofit headed by former Florida Governor Jeb Bush, who is promoting a strikingly innovative, bipartisan reform agenda that
combines the Common Core standards promoted by the Gates Foundation and the Obama Administration with the
accountability and choice principles to which he was committed during his eight years as Florida’s governor.

It is digital learning that holds together and gives spark to Bush’s agenda.  Common standards provide a nationwide platform
upon which next generation curricular materials can be built; choice allows students to pick the courses most suited to their
needs, abilities, and interests; and accountability ensures that learning is genuine.

Bush put on an impressive show.  His self-deprecating wit, extraordinary command of the subject, and undeniable passion
generated a level of enthusiasm seldom found outside the confines of a well-orchestrated campaign event. When the former
governor interviewed Melinda Gates about her support for Common Core standards, she relaxed noticeably, revealing a personal
warmth and depth of knowledge less well displayed in her formal presentation.

But the true star of the show was Sal Khan, a former venture capitalist turned curriculum specialist, who has become a rock star
of digital education. Unlike some other proponents of digital learning promoting their wares at the conference, Kahn taught his
audience by both precept and example.  Not only did he advocate next-generation learning, but, in so doing, he blended a
sweater-casual speaking style with a smoothly offered, high-tech digital presentation that was little less than astounding.  When
he finished, only the most hard-nosed of skeptics walked away unconvinced that Khan had invented the one-and-only way to
teach math to young people.

For Khan, next-generation learning combines simple, short, witty videos with problem sets that must be mastered before one
moves to the next stage of instruction.  To motivate students, he uses, surprisingly, nothing more than badges and other phony
rewards reminiscent of the stars that old-fashioned elementary school teachers used to post next to the names of high
achievers.  Real-time data on success and failure is provided simultaneously to teachers, students, parents and anyone else



authorized to access that information. You can learn all about the Khan method by looking at his videos on YouTube.

Yet Khan leaves the debate over blended versus online learning wide open.  On one side, the power of online learning is
demonstrated by videos that are being viewed by Khan’s distant cousins as well as by the next generation of the Melinda and
Bill Gates family, a saxophone player who is self-educating himself into an electrical engineer, and millions of young people in
developing countries across the globe.

But the “blenders” will undoubtedly point to certain in-classroom keys to his accomplishments in the public schools of Los
Altos, California.  There, student success at problem-solving is monitored in real time by teachers, serving as coaches, who
intervene when videos are not enough. For blenders, the keys to the intervention’s apparent success include the use of real-time
performance information by qualified teachers, not just the videos and problem sets.

Apparent success, it must be said, because the impact of neither the blended nor the online version of the Khan intervention has
yet to be documented by a randomized trial.  Still, Los Altos school authorities are impressed enough to allow Khan Academy
to expand from just a couple of demonstration classrooms to middle schools throughout the district.  And other charter and
district schools are climbing on board this fast-moving train.

But the debate between blended and online learning will continue.  Too much politically is at stake for it to be otherwise.  It is
not yet clear that blended learning a la Khan Academy will be any more efficient than the current bloated system of public
education.  At a time of extreme fiscal exigency, legislators will look for ways in which technology can save money, not for new
ways to add costs.

Meanwhile, school districts and teacher unions can be expected to fight publicly funded online learning that offers students a
choice of taking courses outside their local district school.  If online learning should prove to be more effective than the learning
that takes place within classrooms, it would provide a serious challenge to the school district-teacher union duopoly that
blended learning does not.

(Back to top)
 

Building the Digital District
Education Week
By: Ian Quillen
October 17, 2011
http://www.edweek.org/dd/articles/2011/10/19/01conversion.h05.html?
tkn=QQZFNm%2BXIlf%2F%2FCVIzx7eUSkYJ7iBxghK5AgX&cmp=clp-edweek

Mooresville, N.C., educators are emphasizing a strategy to link technology to achievement
Mooresville, N.C. –The Brawley family name adorns about a half-dozen businesses around Mooresville, N.C., including a
furniture store on the corner of Broad Street and Iredell Avenue, at the edge of a cute but quiet downtown.
The two-level white brick structure, a transformed agriculture depot bought in the late 1960s, still holds some of the time-capsule
allure of the days when Jason Brawley’s grandparents first bought the place and found leftover bales of cotton in the basement.
Business goes on much the same as it did more than 40 years ago, when the roads south to Charlotte weren’t clustered with
housing developments and fast-food joints.
“They still do handwritten tickets, and they have not wanted to get into the future,” Brawley says of his grandparents, who still
own the store that he helps manage. “We finally got laptops a year or two ago. … With bookkeeping and everything, I know
[using laptops] would be easier. Luckily, I don’t have to do it, so I don’t have to worry about it.”
But while Brawley spends his days in a world of cherry headboards and magic-marker price tags, his 4th grade daughter spends
hers at school working with a laptop issued by the 5,500-student Mooresville Graded School District. Her computer is part of a
“digital conversion” program that some educators hope is the wave of the future.
Yes, 1-to-1 laptop programs have become increasingly popular across the country, along the way drawing criticism that the
results of those efforts are not justifying the substantial investments. But the Mooresville district, which in its fourth 1-to-1 year
has stretched its program to reach all students in grades 3-12, appears to be a model of how to do it right, and in a community
whose roots are more akin to Mayberry than the state’s Research Triangle region.
Since the digital conversion began, the district has seen an improvement of 20 percentage points—from 68 percent to 88
percent—in the portion of its students who scored “proficient” on all core-subject state exams, in the subjects of reading, math,
and science. Six of eight schools achieved Adequate Yearly Progress, or AYP, up from two of seven schools during the
conversion’s first year. And its 2010-11 graduation rate rose to 91 percent, up 14 percentage points from four years ago.
All of those gains have occurred while the district sat at 99th of the state’s 115 districts in per-pupil funding, at $7,463 a year, as
of last spring, not including about 10 percent of the budget that comes from funds for capital outlays, before- and after-school
programs, and child-nutrition programs. And while Mooresville’s population is by no means impoverished, the gains came during
an economic downturn that has seen the proportion of the district’s students eligible for free or reduced-price lunch rise from 31
percent to 40 percent since 2007-08.
Staunch opponents of assessment-driven education may dispute the merit of some of Mooresville’s success. But other
educators are asking how the district’s approach differs from that of less successful 1-to-1 initiatives, why it’s working, whether it
can be replicated, and if it’s worth the sacrifices to do so.
Mooresville’s district leaders stress the reason for their success, in their eyes, is that their 1-to-1 implementation made up just a
part of a districtwide reform to make teaching and learning more contemporary. And while the district hosts monthly open



houses to welcome visitors interested in following the model, the leaders of Mooresville’s conversion say only districts with
leaders who see budget and procedural restrictions as obstacles to be conquered, not feared, are capable of pulling it off.
“We have visitors all the time,” says Scott Smith, the district’s chief technology officer, who was hired by Superintendent Mark
Edwards during the conversion’s planning phase in 2007. “When they leave, we’re like, ‘Yeah, they can do it,’ or ‘No, they can’t
do it, because they have the wrong person in charge.’ ”

Higher Expectations for Teachers
When the principal of Mooresville High School, Todd Wirt, took that job in November 2007, he did so bent on changing what he
recalls as a “complacent” attitude among teachers and other staff members in a school where achievement data were average.
As he walks the halls nearly four years later, he takes perhaps his greatest pride in seeing most of the same faces standing in
classroom doorways.
“What’s great about going from [68 percent] to [88 percent] in four years’ time is, primarily, it’s the same folks that were here
four years ago,” Wirt says of his staff. “The true leaders of the staff are the same.”
While many school leaders wary of introducing new technology approaches cite teachers who may be reluctant to comply, by
all accounts Mooresville’s teachers were given little choice but to join a new culture where 6,000 district-issued laptops to
students and staff served as the centerpiece of Superintendent Edwards’ educational improvement strategy. Similar compliance
was also expected in accompanying changes to curriculum, teacher collaboration expectations, and even staff conduct, all of
which began to be implemented in the fall of 2008.
“I don’t think ‘threatening’ is the right word—I think ‘expectation’ is the right word,” says Judy Maupin, an 8th grade social
studies teacher at Mooresville Middle School, who admits she rejected the 1-to-1 model at first. “The expectation is, ‘Here is
your laptop, and you will learn how to use it. You will make it an integral part of your classroom, and you will incorporate it into
21st-century teaching.’ ”
At the high school, Wirt charged each of his academic department chairs with unifying each department’s curriculum during the
year before laptops were introduced, and creating schoolwide formative assessments to test progress in that curriculum eight
times a year.
Wirt also established the district’s Capturing Kids’ Hearts program, in which teachers are asked to greet students with a pat or a
handshake, and open the classroom to details about the good things happening in students’ lives, in an effort to make the
school culture less teacher-centered. That program eventually trickled down to Mooresville Middle School, and in varying ways,
principals say, Edwards has mandated collaboration—both electronic and face-to-face—between teachers at all levels.
Widespread staff attrition that was feared because of the digital conversion never materialized, administrators say, though Wirt
suggests that layoffs that came in two waves—a large one after 2008-09, and a smaller one after last school year—may have
been a blessing in disguise. Layoffs that occurred were strategic, rather than adhering to policies such as “last hired, first fired”
that in many districts protect teachers on the basis of seniority.
“To be honest, this school was staffed incredibly well when I first came, so much so that I wasn’t exactly sure what some people
did,” says Wirt, whose school has lost nine teaching positions between layoffs and attrition as part of an 8 percent to 10 percent
cut to the district’s operating budget since 2008. The district lost 50 to 60 positions because of those cuts, Edwards estimates,
including 25 teaching positions.
“For some people, it was an opportunity to make some adjustments that needed to be made to our staff,” Wirt adds.
Rebecca Snyder, the president of the local chapter of the North Carolina Association of Educators, the state’s teachers’ union,
took no position on the method of the layoffs, but said it was public knowledge that opposing the digital conversion would make
a teacher more vulnerable.
But the proportion of turnover in the district’s leadership has been greater. Wirt is one of six principals in the district’s eight
schools who were not on staff when Superintendent Edwards was hired in early 2007, though two just departed since 2010.
Edwards, who previously led a 1-to-1 program as superintendent of the Henrico County, Va., school system, outside Richmond,
brought in Smith from the Burke County, N.C., school system as his chief technology officer to lead the conversion. Terry K.
Haas also came on board as chief financial officer in 2007.
“I think a lot of his decisions are based on leadership,” Smith says of Edwards and his management. “You’ve got to have the
right people on the bus, but not only that, they’ve got to be on the right seats on the bus.”

Reallocating Resources
A summer institute has become an annual feature of the Mooresville district. That’s where the district hosts others interested in
learning more about its practices and also offers sessions for its own teachers—for example, on programs like iMovie and Comic
Life—to learn or refine skills for their digital arsenals.
And every year, Haas, the finance chief, offers visitors advice, but no silver bullet, on how a 1-to-1 program lives within its means.
“It’s really just looking at your budget in extreme detail and saying, ‘OK, do we need to continue this?’ ” Haas says. “If it’s not
helping student achievement, and it’s not keeping the lights on, do we really need to be doing this?”
Edwards estimates the district has eliminated 95 percent of its spending on print textbooks, thanks in part to state policy that
allows districts flexibility in how they spend state funding. Those textbooks that remain typically reside in science classrooms
and don’t travel home with students.
The district has also reduced spending on calculators, encyclopedias, and maps, all resources that can be found embedded
within a laptop and an Internet connection, says Haas. And it has reapportioned or cut positions for computer-lab coordinators.
Edwards says Mooresville spends roughly $200 per student per year on hardware, software, and maintenance costs for its
laptops—which this year are newly unveiled MacBook Airs—with $35 of that covering digital content through subscriptions to
services like Silver Spring, Md.-based Discovery Education’s content service.
The district leases its laptops rather than buying them, selling its lease back after two or three years to a third-party buyer that
refurbishes the laptops for resale, Haas says. And while Apple machines are typically priced higher than their PC counterparts,
Haas and Smith both say the cost is made up on the back end.



“The thing about Apple is they own the hardware and the software. And it’s user-friendly. And again, it just works,” says Smith,
who heads an eight-person technology department he says would need more staff if the district was PC-oriented.
“There’s not nearly the technical issues to deal with on a Mac,” he says. “So from a total-cost-of-ownership standpoint, I don’t
have to have as many people to help support it.”
The district’s 2010-11 total budget was $46.4 million, and district officials say parsing out expenses solely for the 1-to-1 program
is nearly impossible because of its integration within overall district spending.
The district also saves money by resisting the purchase of e-textbooks from major publishers in most subjects; instead, it tells
teachers to seek their own content and align it to the subject curriculum. Teachers are expected to share lessons with
colleagues electronically via ANGEL, the district’s content-management software, created by Washington-based Blackboard
Inc., and all four schools in the district’s 1-to-1 program each employs a technology facilitator to aid that process. The district’s
three elementary schools only began distributing laptops to its third graders this year.
Still, the job description for teachers is decidedly more labor-intensive even though Snyder says there are positive tradeoffs,
such as the lessening of time spent grading.
“I would say the biggest challenge teachers have is the lack of time,” says Marsha Rhyne, the technology facilitator at
Mooresville Intermediate School. “It’s a constant challenge for teachers to go out and to find new innovative resources and what
actually matches the new curriculum they need.”
But the scariest specter for districts looking to follow Mooresville, says Haas, may be that such a drastic change to the
traditional model is usually a one-way portal.
“When you stop and think about all the things we would have to go back and purchase to be able to go back to the way
teachers used to teach, if we didn’t have the computers,” Haas says, “going back is not really an option.”

Following the Mooresville Model
Walk the halls at Mooresville High School, and you’ll see more than a few T-shirts devoted to Blue Devils football.
The back of one depicts an aerial view of the new turf field and rubber track installed in 2008 at what last year was renamed
Coach Joe Popp Stadium, after a local legend who led the school to its only state title, in 1961. The front of another reads,
“Friends don’t let friends go to Lake Norman,” a jab at the local rival that sits only across town, but belongs to the separate,
countywide Iredell-Statesville school system.
Allegiance to the town, and the school system, is big here—so much so, says the Mooresville district public-information officer
Tanae McLean, that some people who purchase property on the edge of the town seek to have it annexed into the town limits.
And among many locals, the school system’s successes, including those in its digital conversion, are attributed to the liberty it
enjoys as a one-high-school district and one of only 15 city-based school systems in the state.
“It allows them to make choices,” says district parent and alumnus Jason Brawley, whose family owns the furniture store.
“Growing up here and going through it myself, I never knew how good it was.”
Mooresville’s leaders, from Superintendent Edwards to his central-office staff to his principals, acknowledge that the district’s
modest size was a key factor in helping it change its culture and improve its achievement so quickly. Further, with the proximity
of larger districts like the neighboring 20,000-student Statesville-Iredell system and the 134,000-student Charlotte-Mecklenburg a
few miles south of town, Mooresville’s reputation and relatively few open positions could put it at a labor advantage, with many of
its teachers having jumped across district lines for their current jobs.
“A lot of people want to work here,” McLean says. “On the flip side, … we have a lot of our teachers who, let’s say, if their
husband takes a job somewhere else, they’re highly employable” because of skills they’ve learned in the digital conversion.
Mooresville’s school leaders also point to a growing list of districts, big and small, that are citing the district as their inspiration.
The number of districts visiting at monthly open houses has been steadily increasing, with 17 attending a March event,
according to the district’s website.
Alan Lee, the superintendent of the 28,000-student Baldwin County school system in southern Alabama, brought more than
three dozen of his staff to observe Mooresville in action at one of its monthly open houses. This fall, he launched a pilot for a
similar program at one of his district’s seven high schools, saying the digital-conversion model “may be the one last great hope
for our nation.”
Then there is Edwards, a soft-spoken but no-nonsense Tennessean who is in his third district as a superintendent, and whom
Karen Cator, the director of the U.S. Department of Education’s office of education technology, has praised for an ability to “set
high goals and then maintain a laser focus on them.”
In the Mooresville district, Edwards has assumed a role that at times resembles that of a university president. He established a
private education foundation to help raise funds for district projects and has pulled in Mooresville’s business community,
especially during the digital conversion’s launch.
Edwards helped persuade Lowe’s Cos. Inc., which has its corporate headquarters in Mooresville, to contribute $250,000 in
startup money toward installing a broadband Wi-Fi network in the district capable of handling 1-to-1 access, and also recruited
local Internet provider MI-Connection to offer a $9.95-per-month home broadband service for financially disadvantaged students.
And in “Race City USA,” whose claim to fame is serving as the home for more than a dozen NASCAR auto-racing teams,
Edwards has gained national attention for his district, attracting PBS news cameras, Wall Street Journal reporters, and even an
invitation to speak at a panel at the White House this past September.
Colleagues insist any such effort in other districts must be led by a superintendent in the same mold.
“He just doesn’t allow anybody around him to make excuses or build obstacles,” Principal Wirt of Mooresville High says of
Edwards. “That’s not his ride at all.”
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Jeb Bush promotes education agenda on Spanish-language TV
Florida Independent
By: Marcos Restrepo
October 17, 2011
http://floridaindependent.com/52600/jeb-bush-al-punto-foundation-for-excellence-in-education

Former Florida Gov. Jeb Bush (left) (Pic by Photographer's Mate 1st Class Dawn C. Montgomery, via Wikimedia Commons)

Former Florida Gov. Jeb Bush appeared on Al Punto, a Spanish-language news program, on Sunday to promote his Foundation
for Excellence in Education and his particular brand of education reform.

As chairman of the board and president of the Foundation, Bush is working at the national level to support the implementation of
choice, competition, school vouchers and testing.

Bush said on Al Punto that laws need be changed in all 50 states to ensure students have access to digital learning, an
important issue for the Foundation.

“There are barriers to digital learning, but content must and can be much better than what students currently receive,” Bush said.
“There is a lack of good teachers in many places, especially in urban districts. In my opinion, part of the solution is the use of
existing technology.”

According to Education Week, a recent U.S. Department of Education analysis based on 2009-10 data from 2,200 school
districts shows that teachers in schools where the majority of students are African-American or Latino are “paid significantly
less—approximately $2,500 per year.”

The Foundation for Excellence in Education held its National Summit on Education Reform last week; the goal was to offer “an
opportunity for lawmakers and policymakers to learn the nuts and bolts of reform.”

Bush was joined on Al Punto by Los Angeles Mayor Antonio Villaraigosa, a Democrat who supported his state’s recent approval
of the California DREAM Act.

Bush added that in order to make sure more Hispanics and other minorities make it to college, “we need to listen to the mayor,”
adding that local reform to include everybody is necessary. Bush said there is a nationwide understanding that children’s
expectations must be increased.

Bush said there is a philosophy that says that recent immigrant Hispanics cannot learn, and if “we reduce [children's]
expectations we will get those results.”

Villaraigosa said schools must be reformed, “money must be invested where problem exists” and “we must have the most
effective teachers.”
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Florida's love of online education
St. Petersburg Times
By: Jeff Solochek
October 17, 2011
http://www.tampabay.com/blogs/gradebook/content/floridas-love-online-education

Over several years, Florida government leaders have made it increasingly easier for students to take school courses online.

Crowded schools are using the system to solve class size problems. Home school families supplement their own lessons with
virtual ones. Students in rural communities access courses they don't have available in their local schools.

"Online learning is the future," state House speaker designate Will Weatherford recently told the Gradebook, suggesting that he
would push to increase the number of computer-based courses high school students take to graduate. "It will never be the only
way that people are educated. But online learning allows you to create a student-centered educational process."

Mother Jones magazine sees a more nefarious goal afoot.

Noting that former governor Jeb Bush once sought to shutter the Florida Department of Education, the liberal-leaning publication
writes that Bush -- hailed as an education reformer in conservative circles -- now pushes much the same agenda while talking
about transforming rather than dumping the system, with leaders like Weatherford on his side.

And he's using digital learning as a platform, the article contends:

"Bush has couched his initiative in the bipartisan language of reform, claiming it will strengthen public education by
making it more efficient, affordable, and accountable. It's the kind of "21st-century thinking" that had Republicans
begging him to run for president earlier this year—and if it helps position him for national office and connect him with



potential corporate donors, so much the better. But beneath the rhetoric, the online-education push is also part of a
larger agenda that closely aligns with the GOP's national strategy: It siphons money from public institutions into for-profit
companies (including those that are supporting Bush's initiative). And it undercuts public employees, their unions, and
the Democratic base. In the guise of a technocratic policy initiative, it delivers a political trifecta—and a big windfall for
Bush's corporate backers."

Many questions remain about online education, including the quality of the providers (and Florida recently wrote laws allowing
more providers in), and the accountablity for the students (who some teachers suggest don't really do their own work). Then
there's the idea of requiring it, even for students who don't have the discipline or the learning skills to operate in such an
environment.

Is this push more about money than education? Or is it, as Weatherford put it, the "real world"? 
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Smart kids left behind? Not so fast ...
St. Petersburg Times
By: Ron Matus
October 18, 2011
http://www.tampabay.com/blogs/gradebook/content/smart-kids-left-behind-not-so-fast
The latest flare-up in the bright-kids-left-behind debate is still burning. Both the Center for American Progress and the National
Education Policy Center posted responses in recent days to the idea forwarded by researcher Rick Hess and the folks at the
Fordham Institute (and even the St. Petersburg Times' Bill Maxwell in a column yesterday) that a laser-like focus on the
achievement gap has hurt smart kids.

The comeback from CAP cites national test score data that shows the percentage of students scoring at the highest levels is
growing, not stagnant or declining: "From 2000 to 2009, for instance, the percentage of eighth graders scoring at the highest
level in math jumped 3 percentage points on the National Assessment of Educational Progress. There’s also been a jump in the
percentage of fourth graders scoring at the advanced level on the math exam over that same time period."

We wish we had time to take a closer look at the NAEP data (especially because the CAP folks didn't mention reading) and,
to get a better sense of what's going on in Florida, the FCAT data. But for what it's worth, we took a quick peek at FCAT reading
and math scores for 10th graders in 2000 and 2010. Given all the hand-wringing over high achievers, the numbers are surprising.

In both subjects, the results show, there is strong growth in the percentage of students scoring at the highest levels of the
FCAT; in fact, the growth appears to be stronger among those students than it is for those just clearing the bar.

In reading in 2000, 19 percent of 10th graders scored at Level 3; 6 percent scored at Level 4; and 4 percent scored at Level 5. In
2010, the percentages had grown to 18, 8 and 14 percent, respectively.

In math in 2000, 23 percent of 10th graders scored at Level 3; 22 percent scored at Level 4; and 6 percent scored at Level 5. In
2010, the percentages were 29, 35 and 9 percent, respectively.
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Opinion: Utah could be national education leader
Utah Valley Daily Herald
By: Editorial Board
October 16, 2011
http://www.heraldextra.com/news/opinion/editorial/article_69a456b6-bb9f-500d-ad71-6ba5fa0f25ee.html#ixzz1az1XbaB2

Another study has slammed Utah for its funding of education. But at the same time, other developments show that Utah need
not be left behind in the race to teach the next generation.

Recently the Utah Foundation and Intermountain Health Care released a study of how Utahns view their quality of life. An
important area of concern: public education.

Utah does trail the pack when it comes to funding. That's partly due to the many large families here, and partly due to the little-
voiced reality that Utah is not a wealthy state. After all, the feds own about two-thirds of the land and are blocking development
of natural gas and shale oil supplies that would make Saudi Arabia envious. Public education would receive money from energy
development.

But for now, there isn't a lot of money to go around.

Then there's the issue of how good an education kids are getting. That can be sobering, too.



For instance, Utah Valley University worked with the Canyons School District to assess how well its graduates were prepared
for college. The results weren't pretty: 52 percent of Canyons alums had to take remedial math classes to make it as UVU
students.

Yet there seems to be little correlation between spending, per se, and student achievement. So what are the answers?

First, high school graduation standards need to be raised. That includes requiring more credits in the most crucial subjects,
such as math. Some students blow off their senior years because they have enough credits. But plainly that leaves many
woefully unprepared for college.

Moreover, the typical teen spends 11 hours a day plugged into electronic media, according to data presented at the Parenting
for Hope conference in Park City.

As long as parents let the electronic media so dominate their kids' lives, a lot of kids will continue to be dumb as dirt. Parents
are going to have shake their children free from the clutches of Facebook and such and hold them accountable for their grades.

Schools need to be more accountable, too. One good step in that direction is the state's recent creation of the Public School
Data Gateway. It allows parents to go online and get solid information about the performance of every school. This effort
deserves strong support.

And so does the next obvious step: Publish a report card on every each educator on the public payroll. Though some questions
need to be resolved first, data on their performance should go online.

Another accountability move would be to give principals more protection from the labor unions in education and allow them to
take timely action against the incompetent before they can damage the minds of children. The label "merit pay" should not
discourage Utah from moving in that direction.

A corollary positive move would be to give principals more authority to reward and promote the best teachers. The union
stranglehold, which always protects mediocrity as it puts the brakes on administrative initiative, needs to be broken.

Meanwhile, a report released Thursday suggests another way forward. Digital Learning Now, a project of the Foundation for
Excellence in Education and the Alliance for Excellent Education, issued its Digital Learning Report Card. (Online at
DigitalReportCard.notlong.com.)

Utah was listed as having achieved 49 out of the 72 policy metrics tracked by the scorecard. That made it No. 1, in a tie with
Wyoming, for the most policy metrics reached by any state. The Beehive State also got credit for partially reaching nine other
goals.

Our state is now a national leader in online education. It must maintain and extend that lead.

Many credit the Statewide Online Education Program -- passed in the last session and sponsored by Sen. Howard Stephenson
and Rep. Brad Daw -- for this advance.

But this is no time to get complacent. Education officials and lawmakers need to press forward in 2012 and build on this lead in
online learning.

Let's face it, Utah won't be able to really catch up to other states with more money and fewer children. What Utah can do is use
the foundation of the Statewide Online Education Program to improve, while increasing efficiency and thus cutting costs.

The obvious fact is that education is about transmitting information. And the Internet is incredibly effective and efficient in doing
so. Utah must embrace this world-changing technology, and continue to expand online learning. If our leaders and educators
display vision, courage and commitment, Utah can, for once, leave other states in the dust in the race to have the nation's best
educational system.
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Tennessee Governor Haslam says administration weighing proposed
school voucher bill
Memphis Commercial Appeal
By: Richard Locker
Memphis Commercial Appeal
October 17, 2011
http://www.commercialappeal.com/news/2011/oct/17/tennessee-gov-haslam-says-administration-weighing/

FRANKLIN, Tenn. – Gov. Bill Haslam said today that he’s weighing the pros and cons of a school voucher bill filed by a
Germantown lawmaker before deciding whether his administration will take a position on the issue in the next legislative
session.

Vouchers allow parents to take some or all of the taxpayer money spent on their child's behalf in public schools to help pay



tuition at private schools. State Sen. Brian Kelsey, R-Germantown, won Senate approval of the bill this year but it stalled in the
House. He announced last week that he intends to pursue it in the 2012 General Assembly.

Haslam said today that his administration is discussing the bill.

“We brought in people about a couple of months ago on both sides of the issue to help begin that discussion, argue through it.
We’re trying to decide as an administration what we’re going to do on the bill that Brian has brought up.

“We haven’t made a decision but we’re doing our homework. We brought in some fairly well-learned people on that issue and
we’ll be ready to make a call by the time (the legislative) session starts,” the governor told reporters today after a speech to
housing industry executives in Franklin.

Critics of voucher programs, including the Tennessee Education Association, say they take funding away from public education,
as well as engaged parents who help public schools succeed.

Under Kelsey’s bill, low-income students in Shelby, Davidson, Knox and Hamilton counties would be able to take half the money
that state and local schools spend per-pupil with them to pay private school tuition. In Memphis, the amount of the scholarship
would be initially be $5,400 and in Shelby County Schools, it would be $4,200 per year.

Haslam acknowledged that there are positives and negatives about vouchers.

“I think the benefit of it is to let parents have choices about where their children go to school. At the end of the day, parents
should be able to decide where they want their son or daughter or grandson or granddaughter to go to school. That’s a real
positive,” he said.

“The issue to balance that against is, is it helpful or harmful to the existing public schools. Some people could say, well having
to compete to keep children there will be a good thing. Others folks say, well if you take some of the parents who are the most
involved out of our schools, that ends up hurting schools that are in the balance. So that’s what we’re trying to weigh,” the
governor said.
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Louisiana high school graduation rate improves
Baton Rouge Advocate
By: Will Sentell
October 18, 2011
http://theadvocate.com/home/1104328-125/graduation-rate-in-la.-improves

Louisiana’s public high school graduation rate rose to 70.9 percent this year, which state officials said Monday is nearly three
times more than the three previous years combined.

“The new numbers show that our education reforms are working and Louisiana is indeed moving in the right direction,” said Gov.
Bobby Jindal, who used the occasion to also tout his candidates for the state’s top school board on Saturday’s primary election
ballot.

Jindal said the state’s graduation rate rose to 70.9 percent earlier this year, up from 67.2 percent last year.

Federal officials said last year’s rate made the state 47th in the nation.

The rate rose even though 659 fewer students collected diplomas this year than 2010, according to figures from the state
Department of Education.

The class of 2011 began with 48,354 students in 2007 and 34,302 graduated — 70.9 percent, the department stated.

The class of 2010 began with 52,045 students in 2006 and 34,961 graduated — 67.2 percent, the department stated.

Jindal said it is significant that the percentage of students who dropped out over the four-year period was 14.6 percent this year,
down from 17 percent last year.

He said reasons for the improvement include:

• Ninth-grade academies, where high schools that have them averaged 4.4 percentage points of growth in graduation rates
compared to 2.5 points for those that do not.

• State assistance for 52 “high priority” high schools, including 10 that showed double-digit hikes in their graduation rates.

• More reliance on an anti-dropout program called Jobs for America’s Graduates, which features graduation rates in the mid-90s
in parishes where it operates.



Glenny Lee Buquet, of Houma, one of two members of the state Board of Elementary and Secondary Education who appeared
with Jindal, praised the gains but said local school officials need to do more.

Buquet said the state Department of Education can send teams into local school districts and offer advice on improving
graduation rates, including how to finance the improvements.

“What we need is for local districts to take advantage of that more and more,” she said.

Jindal has endorsed Buquet’s bid for re-election on Saturday as well Jim Garvey, of Metairie, who is also on the ballot.

Garvey said the improved graduation rate is no surprise to those who have followed public school reforms in recent years.

“Now is not the time to turn our back on those reforms and turn the clock back,” he said.

Garvey faces challengers Sharon W. Hewitt, of Slidell, and Lee Barrios, of Abita Springs, in the District 1 race.

Buquet faces Lottie Polozola Beebe, of Breaux Bridge, in the District 3 contest.

Jindal has endorsed three other BESE contenders, in part to boost chances that the board in January will back his choice for
state superintendent of education.

Under a state law, Louisiana’s public school graduation rate is supposed to reach 80 percent by 2014.

Whether that is feasible depends on the passage rate for ninth-graders earlier this year, state officials said.

That figure should be known by next month.

Jindal called the 80 percent target “doable” and also “a very aggressive goal.”

Public school district graduation rates

East Baton Rouge Parish

2010: 59.5 percent

2011: 62.3 percent

Ascension Parish

2010: 75.5 percent

2011: 80.6 percent

Livingston Parish

2010: 74.5 percent

2011: 78 percent

West Baton Rouge Parish

2010: 69.8 percent

2011: 70

Zachary Community School District

2010: 83.5 percent

2011: 92.7 percent

City of Baker School District

2010: 71.3 percent

2011: 70.3 percent

Central Community School District

2010: 85.2 percent

2011: 81 percent



State

2010: 67.2 percent

2011: 70.9 percent

Source: Louisiana Department of Education
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