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NATIONAL NEWS
Race to Top Winners Feel Heat on Teacher Evaluations
Education Week
By: Sean Cavanagh
September 13, 2011
http://www.edweek.org/ew/articles/2011/09/14/03evaluation_ep.h31.html?
tkn=ZRMFZTGszsiLTBQfXr9aiseQHZSIKTR9jGOW&cmp=clp-edweek

Federal-grant recipients must live up to promises made in winning awards
Winners of the federal Race to the Top competition are facing difficult questions about how to make good on their ambitious
promises to link teacher evaluation with student performance, a task complicated in some cases by resistance from educators
and practical questions about how to judge job performance fairly.
For some states, that means wrestling with how to evaluate teachers in subjects for which no statewide test now exists. Others
face a tough task of setting specific evaluation requirements based on relatively broad laws that established those systems,
which in some cases were designed to boost the states’ chances in the competition.
Eleven states and the District of Columbia split $4 billion in awards through the Race to the Top grant initiative, which was
championed by the Obama administration and financed by the 2009 federal economic-stimulus package.
Applicants that vowed to create new evaluation systems for teachers and administrators, turn around struggling schools, support
charter school growth, and improve the collection and use of data, among other steps, picked up points in the competition.
Hopefuls also were rewarded if their proposals had strong buy-in from teachers’ unions.

Executing Goals
Now states have to execute the goals they put on paper. One of the clearest examples of the challenges in doing so can be
seen in New York, which won $700 million through the competition.
Last year, New York lawmakers, aiming to bolster the state’s Race to the Top bid, approved a measure that called for 40
percent of a teacher’s evaluation to be tied to students’ academic gains. The state’s largest teachers’ union, the 600,000-
member New York State United Teachers, or NYSUT, and state education officials came together in support of the law.
The law stated that 20 percent of the overall evaluation is supposed to be based on state tests or comparable measures, 20
percent on other, locally selected benchmarks, and the remaining 60 percent on classroom observations and other subjective
measures.
But NYSUT objected earlier this year when the state board of regents, with the support of Gov. Andrew Cuomo, a Democrat,
approved regulations that allowed districts to use state test results for both portions of the student academic-growth yardstick.
The union argued the board was going back on the agreement and overstepping the law.
Last month, Albany County Supreme Court Justice Michael Lynch sided largely with the union, ruling that the same measures
could not be used for both portions of the student-growth piece of the evaluation. State tests could be used, however, in the 20



percent set aside for local measures if the data were used as a “distinctly different measure of student achievement,” the judge
ruled, and developed through collective bargaining.
State officials, in court documents, have argued that if New York does not use evaluation standards on par with those set by the
board of regents, the law could allow teachers to receive positive reviews solely on the basis of the 60 percent of the evaluation
tied to subjective measures.
Richard C. Iannuzzi, the president of the teachers’ union, disputed that claim, saying school administrators would not be
inclined to “blindly give high scores” merely to boost teachers’ evaluations.
“There’s no way a teacher who gets a zero in student achievement would be able to get a nearly perfect score in other
measures,” Mr. Iannuzzi said, adding that he had “enough faith in principals” to discount that idea.
State Commissioner of Education John King, however, argued the state had an obligation to guard against the possibility, even if
rare. He said the state is reviewing which aspects of the court ruling to appeal.
U.S. Secretary of Education Arne Duncan has said he would withhold funding from states that do not live up to their Race to the
Top plans. But Mr. King said he believes New York state and its union could avoid that fate.
The regulations “are entirely consistent” with the 2010 state law, he said, adding: “I remain extremely optimistic that we’ll find a
way forward. Inevitably, there are moments of disagreement, but I’m confident about the long-term direction.”

Assessments an Issue
Several Race to the Top winners also face a tough task in developing evaluations of teachers for subjects that aren’t tested on
state assessments, such as art, foreign languages, and vocational education.
Delaware recently asked for a one-year extension from the U.S. Department of Education to devise its evaluation system, which
ties teacher advancement, including tenure, to positive ratings. The state wants to come up with measures that are demanding,
yet consistent and fair across subjects, and it needed more time to do that, said Dan Cruce, the deputy secretary and chief of
staff for the Delaware education department.
The federal Education Department granted the request—but said it could withhold $13.8 million of the state’s $100 million grant if
Delaware did not meet the revised timetable. Mr. Cruce said the state welcomes that pressure.
“We’re glad they put that in there,” he said. “It shows we have skin in the game.”
Georgia, a $400 million Race to the Top winner, was granted a one-year extension in piloting its new evaluation system, a
precursor to fully implementing it the following academic year in its 26 participating districts. The state has worked with districts
in crafting evaluations for subjects tested by the state; for nontested subjects, districts will get flexibility to develop their own
evaluations, with state approval.
Some Georgia districts are likely to use portfolio assessments, which typically are based on a collection of student work over
time; others could use student learning objectives, usually systems in which teachers set specific goals for learning gains, with
the approval of supervisors.
“We’re working with school systems to see what they have in place now, to see what we can scale up across districts,” said
Mark E. Pevey, Georgia’s Race to the Top implementation director.
One ambitious approach to devising measures to evaluate teachers in nontested subjects is being tried in Florida, the winner of
a $700 million grant. The state invited individual districts to bid on awards to create new assessments in nontested subjects
such as visual arts, physical education, and world languages. The districts doing so include Florida’s Miami-Dade, Hillsborough,
and Duval county systems; state officials hope their evaluation models could serve as blueprints for other Race to the Top
districts.

Teacher Certification
Rhode Island, which won a $75 million award, has a teacher-evaluation system in place, but asked federal officials for more time
to craft a model for tying teachers’ right to certification to their receiving positive evaluations. Federal officials agreed, but said
they would withhold up to $18 million if the state did not meet its revised obligations.
Tying certification to educators’ receiving positive evaluations “simplifies the entire system” for ensuring a qualified teaching
workforce, said Elliot Krieger, a spokesman for the state department of education. “We’re confident we’re on course.”
The process of creating new teacher-evaluation models might be an incremental one, but that’s not a bad thing, said Colorado
state Sen. Michael Johnston, a Democrat who sponsored a widely scrutinized 2010 law that tied educators’ reviews to student
achievement. ("Colorado Teacher-Evaluation Bill Enacted," May 19, 2010.) The state board of education is now drafting rules
based on that law.
Many hard questions about evaluations—such as how much student academic growth is enough, and how to consider the
performance of students, such as those in special education classes, who have more than one teacher—take time to sort out,
though “they’re all solvable problems,” Sen. Johnston said.
“It’s not going to be that a light suddenly switches on and that fixes it,” he said. “It’s an improvement process, not a fix-it
process. ... The measures that we’re considering are incredibly complex. Most people are concerned about trying to get this
right.”

(Back to top)

Average Scores Slip on SAT
New York Times
By: Tamar Lewin
September 15, 2011
http://www.nytimes.com/2011/09/15/education/15sat.html?_r=2&ref=education
 
Average scores on the SAT fell across the nation this year, with the reading score for the high school class of 2011 falling three



points to 497, the lowest on record, according to a report Wednesday by the College Board, which administers the exams.
The average writing score dropped two points, to 489, and the math score was down one point, to 514.

The College Board attributed the decline to the increasing diversity of the students taking the test. For example, about 27
percent of the nearly 1.65 million test-takers last year came from a home where English was not the only language, up from 19
percent a decade ago.

But Robert Schaeffer, public education director of FairTest, a nonprofit group critical of much standardized testing, said the
declines were an indictment of the nation’s increasing emphasis on high-stakes testing programs and of No Child Left Behind,
the federal education law that has driven it.

“How many wake-up calls do policy makers need before they admit that their test-and-punish strategy is a failure?” Mr.
Schaeffer said. “Policymakers need to embrace very different policies if they are committed to real education reform.”

About 30 percent of those who took the SAT were black, Hispanic or American Indian, groups whose scores have stubbornly
remained lower than those of whites and Asians.

“There are still consistent gaps, but that speaks more to access to quality education than to what’s going on with the SAT,” said
Wayne Camara, the College Board’s vice president for research and development, adding that, for example, white and Asian
students were far more likely than black or Hispanic students to take precalculus and calculus in high school.

Each of the three SAT sections is scored from 200 to 800, with 2,400 the highest possible combined score. This year’s
combined average was 1,500, down from 1,506 last year.

Math scores have hovered between 520 and 514 for the past decade, while scores on the writing test have been dropping since it
was introduced six years ago.

Reading scores, which averaged 508 in 2005, dropped in 2009 to 499, the previous low. Students with only three years of high
school English had average SAT reading scores of 464, while those who took Advanced Placement or honors English averaged
556.

Even as average scores decline, the number of high scores is growing: in math, the number of students who scored at least 700
on the 800-point test has increased more than 20 percent since 2007.

In its report Wednesday, the College Board for the first time estimated the score — 1,550 — that students needed to have a 65
percent chance of averaging at least a B-minus as college freshmen. Forty-three percent of the Class of 2011 test-takers met
that benchmark.

(Back to top)

FLORIDA NEWS
Florida Reformers Got It Right
Education Next
By: William Mattox
Fall 2011 / Vol. 11, No. 4
http://educationnext.org/florida-reformers-got-it-right/

Hybrid schoolers reap the benefits

My son Richard has the chutzpah of Hank Greenberg, the greatest Jewish baseball player of all time. So, soon after we moved
to Florida, Richard tried out for the baseball team at Tallahassee’s Leon High, even though he didn’t go to school there!

Richard was considered a home schooler at the time, but “hybrid schooler” would have been more accurate: He took classes
from an online provider, a small private school, and a performing arts program.

Richard made the team, and by midseason lots of new baseball buddies were hanging around our house on weekends. Soon we
discovered that Richard wasn’t the only “hybrid student” on the ball club that year. Leon’s first baseman spent his mornings
taking online courses through the Florida Virtual School, the knuckleball pitcher was taking a “dual enrollment” English class
through the community college, and the left-handed pro prospect had enrolled in a financial management course at a local
college (in case he was drafted).

Moreover, one of Leon’s outfielders had figured out an ingenious way to get a music education few families could afford out of
pocket. This kid took mostly music classes at Leon by day and then several online courses at night and during the summer. He
ended up being a four-time All-State musician and getting a college offer from Juilliard.

When I first encountered all these hybrid students, I figured there must be something in the water at Leon High. But I came to
realize that many of these unconventional schooling options were the by-product of reforms former governor Jeb Bush had



initiated, especially the creation of the Florida Virtual School.

The rise of hybrid schooling bodes well for students whose needs, gifts, interests, and learning styles do not align with the
factory school model of the 20th century, and for parents who know that no school can maximize the potential of every child
every year in every way. (There is a Magic School Bus, but no magic school.)

Customized education is good for all kids and not just for academic reasons. Several years ago, Richard entered a local talent
competition structured much like American Idol. Different singers would perform at big community gatherings and then people
would vote for the ones they considered the best. Richard kept advancing week after week, until on the night of the finals, one of
the organizers took me aside and said, “I don’t get it. You guys just moved here a year or so ago, and yet Richard seems to
have a really strong base of support.”

As Richard’s proud papa, I wanted to tell this guy, “Of course, Richard’s got lots of support—he’s the best one.” But I knew what
this guy was getting at, so I explained, “See that guy over there? That’s Richard’s drama teacher at Young Actors Theatre. He
gets all his thespian friends to vote for Richard.” Then I said, “See that family over there? They know Richard from baseball.
Those kids over there took classes with Richard at the classical Christian school. The college students way back there know
Richard from Young Life youth ministry. And those kids over there are in the AP classes Richard is taking at Leon.”

The contest organizer realized that Richard’s social network was far larger than he’d expected. What I marveled at was how
diverse his friendship network was. Gay. Straight. Christian. Non-Christian. Jocks. Thespians. Nerds. Cool kids. Richard’s
friends reflect the diversity of his hybrid-schooling life.

Now, I’m not so naive as to think that hybrid schooling will eradicate high school cliques or classroom bullying. But customized
schooling can offer kids a far richer, and more varied, social experience than they might otherwise get. And when you add these
social benefits to the educational advantages of customized schooling, you can see why I’m glad that Jeb Bush and other
reformers had the Hank Greenberg–like chutzpah to change the way that Florida does education.

William Mattox is a resident fellow at the James Madison Institute in Tallahassee, Florida.

(Back to top)

'Disruptive' Teachers Union Lawsuit Won't Wash, Say Supporters
Sunshine State News
By: Jim Turner
September 15, 2011
http://www.sunshinestatenews.com/story/disruptive-teachers-union-lawsuit-wont-wash-say-supporters

Sen. Mike Haridopolos, Andy Ford and Gov. Rick ScottHide

The law that bases a teacher’s pay on performance is constitutional, backers said Wednesday after the state teachers’ union
filed suit to challenge provisions of the new merit rule.

The Florida Education Association and the Sarasota Classified/Teachers Association filed a lawsuit in Leon County Circuit Court
contending provisions in the law passed this year are unconstitutional, claiming they deny teachers the right to collectively
bargain for wages, terms and conditions of employment.

Supporters of the law, Senate Bill 736, were quick to confirm their belief the law is constitutional and that the education revision
modernizes Florida’s teaching profession by rewarding effective and dedicated professionals.

“This law benefits teachers and students,” Patricia Levesque, executive director of the Foundation for Florida’s Future, a nonprofit
policy organization founded by former Gov. Jeb Bush, said in a statement Wednesday.

“Today’s action by the teachers union once again proves they care more about protecting political power than promoting a
dynamic, highly skilled workforce of educators,” Levesque added.

In another statement Wednesday, Gov. Rick Scott’s spokesman Lane Wright expressed confidence the rule is on solid legal
footing.

“Regular working folks don’t have tenure. Why should bad teachers?” Wright said. “Governor Scott is looking out for students --
making sure they get the best teachers in the classroom, while the special-interest teachers' union is looking out for bad
teachers who pay their union dues.”

Senate President Mike Haridopolos, R-Merritt Island, called the lawsuit disruptive.

In a release Wednesday, he said the law was the result of “exhaustive meetings” through 2010 and the 2011 session.

“During this time, Senator (Stephen) Wise (R-Jacksonville) worked hard to reach out to all of the stakeholders in the education
field and ensure they had a seat at the table, including the FEA,” Haridopolos stated. “I think many people would find it



surprising that the FEA would choose to file a lawsuit now, as opposed to constructively engaging and contributing to the
legislative process.”

The teachers’ union that represents more than 140,000 members claims SB 736, which replaces long-term contracts with
individual one-year contracts, sweeps away the right of employees to negotiate their employment as guaranteed by the Florida
Constitution.

“The changes that lawmakers pushed through should have been collectively bargained between school districts and teachers,”
said Andy Ford, state FEA president, in a release.

Article 1, Section 6 of the Florida Constitution states: “The right of persons to work shall not be denied or abridged on account of
membership or non-membership in any labor union or labor organization. The right of employees, by and through a labor
organization, to bargain collectively shall not be denied or abridged. Public employees shall not have the right to strike.”

Five teachers and one speech therapist are technically the plaintiffs for the lawsuit.

One of the plaintiffs, Cory Williams, a middle school social studies teacher from Sarasota County, said provisions of SB 736
won’t improve the teaching profession.

“The expertise and knowledge of teachers have been ignored throughout this process and our constitutional rights have been
trampled,” Williams said. “We must turn to the court to tell the Legislature and the governor that they cannot simply take away
the rights that are embedded in the Florida Constitution.”

State Rep. Dwight Bullard, D-Miami, endorsed the teachers’ union action.

“The law undermines collective bargaining,” Bullard said. “We’re a right-to-work state, we’re not talking about people who are
going to go out on strike. All they want to do is make sure they can bargain for a fair wage, and put food on the table.”

Bullard said he intends to file a bill for the 2012 session seeking to repeal the law “to give my colleagues an opportunity to do
the right thing for the teachers of Florida.”

He admits he doesn’t expect the bill to gain much traction in the coming session.

In addition to the state of Florida, Education Commissioner Gerard Robinson, the state Board of Education and the Department
of Education are named as defendants.

Tom Butler, Department of Education director of communications, stated the agency intends to “vigorously” defend the law.

“Although we have not been served yet, we believe strongly in the new law and its focus on improving student achievement,
recognizing our most effective teachers and identifying teachers who would benefit from additional professional development
opportunities,” Butler said in a released statement.

School districts are required to have the law, which is to base teacher evaluations in part on student improvement, in place by
2014.

Not everyone was willing to chime in. Katie Betta, spokeswoman for House Speaker Dean Cannon, said the office couldn’t
comment due to the pending litigation.

The lawsuit is not the first between Florida’s Republican leadership and the teachers’ union, generally considered more
Democratic.

Earlier this year, the FEA filed lawsuits against the state’s law requiring public employees to contribute 3 percent of their
salaries to the state’s retirement plan and a proposed constitutional amendment that could allow public dollars to go to private
religious schools.

Mark Wilson, president and CEO of the Florida Chamber of Commerce, said the merit performance law is designed to transform
the way tomorrow’s workforce is educated.

“The world is changing, and the future of Florida’s economy is all about talent,” Wilson said in a statement released Wednesday.
“It’s unfortunate that the labor union claiming to represent teachers has resisted every meaningful education reform effort for
more than a decade. Now, they are going to spend money fighting one of the most important education reforms this country has
ever seen.”

(Back to top)

 
Flagler's Bunnell Elementary tries out single-gender classes



Daytona Beach News-Journal
By: Annie Martin
September 15, 2011
http://www.news-journalonline.com/news/local/flagler/2011/09/15/bunnell-elementary-adds-single-gender-classes.html

BUNNELL -- Teacher Kenny DeFord knows his students thrive when they're surrounded by action.

His classroom, a boys-only club, brims with energy -- even during a vocabulary lesson.

It's one of Bunnell Elementary School's four single-gender classrooms based on the idea that boys and girls generally learn best
in different environments.

Principal Richard Dupont said Flagler school administrators decided to pilot the concept this year partly because many boys
weren't keeping up with the girls.

On a recent morning, DeFord's third-graders scribbled words such as "anticipation" and "plenty" on their miniature white boards,
trying to guess which vocabulary word their teacher had in mind. Some boys stood beside their desks, resting one leg on their
chair. Others scooted their chairs an arm's length away from their desks, sitting on the edge of their seats and leaning toward
their desks to write.

DeFord walked around the room, dropping hints about one of the vocabulary words.

"My word has nothing to do with waiting for something you want to do," he said.

The room filled with groans and cheers, some boys waving their white boards in the air.

"You got these laser eyes," one boy in the back of the room yelled out. "You can see through stuff."

Bunnell Elementary is not the first area school to try separating boys and girls. Woodward Avenue Elementary School in
DeLand has had all-girls and all-boys classes since 2004. This year, the school offers two single-gender classes at each grade
level, as well as two or three mixed-gender classes.

The DeLand school has become a model for single-gender classrooms. It's attracted visitors from nearby schools such as
Bunnell, as well as educators from across the country and world, Assistant Principal Shannon Hay said. Parents have
embraced the concept as well.

"Most of our single-gender classes have waiting lists to get in," Hay said.

Even teachers in mixed-gender classrooms are trained in strategies that work well for boys and girls, she said.

FOR BETTER OR WORSE?

Many, though not all, children perform better when they're with peers of the same gender, said Bette Heins, an education
professor at Stetson University in DeLand. Heins, who has worked with Woodward Avenue Elementary, said girls tend to prefer
quieter classrooms while boys want more activity.

Sitting in chairs for long periods of time can be difficult for boys and if they can't do it, they sometimes get in trouble, she said.
Girls, on the other hand, tend to be "teacher pleasers." They're often more developmentally ready for school than boys and have
better verbal skills.

The differences between boys and girls are even apparent during art class, Heins said. Girls tend to draw stationary subjects like
people, houses and flowers and use "pretty colors." Boys draw action-packed scenes and use "black, blue, gray and red for a
little bit of blood."

At Bunnell, the boys weren't testing as well and were getting more behavior referrals than their female peers, Dupont said. He
thought the single-gender classes could also help girls who need a quiet, relaxed environment.

The school offers boys- and girls-only classes for kindergartners and third-graders this year, though most of the classes in those
grades are still mixed-gender. Some parents requested the single-gender classes for their children; others were placed in those
classes based on teacher recommendations.

But not everyone agrees single-gender classes are good for students. They may also reinforce gender stereotypes, according to
a statement on the American Association of University Women's website.

"AAUW believes single-sex education without proper attention to civil rights protections can reinforce problematic gender
stereotypes, increase discrimination, and restrict the educational opportunities open to both girls and boys," according to the
website. "Even where programs are established for both boys and girls separately, they have tended to be distinctly unequal,
with fewer resources allocated for girls programs."

This summer, Washington state officials issued a memo saying gender separation was only appropriate in certain types of



classes, including physical education or classes that deal with sexuality. A middle school in Tacoma, Wash., that separated
sixth-graders in their core classes last year must make those classes coed this year, according to a report in the Tacoma
News-Tribune.

STYLE MATTERS

But many educators say single-gender classes makes sense in some cases. Teaching boys has made DeFord adjust the
"small nuances" in his teaching style. A speaking voice that "has half the girls jump through their skin" is fine for boys. During
the class, he moves around the room.

"If I pace when I teach, that helps boys," he said. "It distracts girls horribly."

While DeFord's boys practiced vocabulary, Susan Medearis' girls read quietly upstairs. A yellow smiley face on the white board
signals it's OK to whisper with other students.

Girls generally work well with others and talking about a concept with a peer can help them understand it, Medearis said. Social
skills seem to come naturally to them, she said.

Getting away from boys can also encourage them to ask questions and be more assertive in class, Dupont said.

Administrators at other local schools have thought about splitting boys and girls. Dustin Sims, assistant principal at Old Kings
Elementary in Flagler Beach, said administrators considered offering single-gender classes for sixth-graders this year. Instead,
they decided to have the school's oldest students switch classes three times per day, similar to middle school.

Research shows single-gender classes can be effective but there wasn't enough time to implement them for this year, Sims
said. It's "possibly something we would consider in the future," he said.

Splitting boys and girls is only effective if teachers have proper training, according to Heins. Teachers at Woodward Elementary
worked with Stetson professors on gender-specific strategies and Bunnell teachers observed Woodward Avenue classes and
studied those techniques.

"What you don't want to see is a boy classroom and a girl classroom that look so much alike," she said.

That doesn't appear to be a problem in Bunnell. If the students in those classrooms are successful, Dupont said he'd like to add
single-gender classes in other grade levels as well.

"What we've found is for some children, this is a really good educational option for them," he said.

STATE NEWS
Nearly 6 in 10 grads not ready for college: Those in Pennsylvania are
more prepared but still below national average
Pittsburgh Post-Gazette
By: Bill Schackner
September 15, 2011
http://www.post-gazette.com/pg/11258/1174811-298-0.stm

A new benchmarking tool unveiled by the College Board Wednesday offers a sobering assessment of the likelihood of success
for many of this year's high school graduates with college aspirations.

Based on SAT performance, fewer than half -- 43 percent -- of the Class of 2011 is considered by the College Board to be
academically ready for college.

What the College Board has dubbed its College and Career Readiness Benchmark was created by extensive analysis of SAT
scores and the performance of a representative sample of students at more than 100 colleges and universities, officials said.

The benchmark -- a combined SAT score of 1550 for critical reading, mathematics and writing -- indicates a 65 percent likelihood
of earning at least a B minus or a 2.67 grade point average during one's freshman year of college.

Officials said those who meet or exceed the SAT benchmark also are the ones highly likely to finish their degrees. And they are
highly likely to do well in AP exams that gauge performance of college-level work undertaken in high school.

The benchmark was created to give educators and policy makers "a tool to evaluate and track the effectiveness of academic
programs for preparing students for college," James Montoya, College Board vice president for higher education relationship
development, told reporters in a conference call.

It's hoped the measure eventually will enable schools, districts and states to track progress made by groups of students.

"We want to be very clear that the SAT benchmark should not be used to evaluate an individual student's readiness" for college,



Mr. Montoya added.

The comments came as the nonprofit released data showing that this year's high school seniors, on average, had combined
SAT scores that fell shy of the college readiness benchmark.

In all, the nation's Class of 2011 attained a combined average SAT score of 1500, six points lower than last year.

The critical reading score declined by three points to 497, the lowest point ever, officials said. The math score slipped by one
point to 514, and the writing score declined by two points to 489.

Officials said the results were based on a record number of test takers that approached 1.65 million.

This year's combined average also was lower than the average of 1508 reported in 2007, the year after the test switched to a
combined 2,400 point scale and a writing section was added.

Still, the College Board said in a statement released prior to Wednesday's conference call that the slide in average scores does
not necessarily mean performance has eroded. Instead, it said, "more students of varied academic backgrounds are represented
in the test-taking pool," including students who are minorities, have parents who did not attend college or have parents whose
first language is not English.

"We're expanding the college-going culture to more students," College Board spokeswoman Kathleen Steinberg said.

Some "may not be as academically prepared," she said.

In Pennsylvania, this year's combined average score of 1473 was below the national average and included 493 in critical reading,
501 in mathematics and 479 in writing. The state's combined average rose by three points from a year ago.

This year's national data continue to show significant disparities between ethnic and racial groups, officials said. For instance,
black students scored on average 428 points in critical reading, 100 points below white students. Hispanic/Latino students
scored 451 in critical reading, 77 points below white students.

"Unless we're finally ready to do the hard work to close the achievement gap, these students will continue to fall behind," Mr.
Montoya said.

The College Board also found that 60 percent of test takers who had parents with a bachelor's degree met the college readiness
benchmark, compared to 27 percent of test takers whose parents did not have a four-year degree.

"This underscores the importance of supporting first-generation college-goers," Mr. Montoya said.

Their success, he added, raises the bar for younger siblings and future generations within their families.

But if boosting the fortunes of disadvantaged students means investing more in classroom assistance, a survey released
Wednesday by the Pennsylvania Association of School Administrators suggests that the economy is making that less likely to
happen.

The survey of the state's 500 school districts looked at the impact of state and federal cuts on schools this fall.

Of 294 districts that responded, 35 percent said they had reduced or eliminated programs to give extra help such as tutoring to
struggling students and 20 percent had cut summer school, association executive director Jim Buckheit said.

Seventy percent have bigger class sizes than last year.

"The way the funding cuts were distributed across the state hit the most challenged school districts the hardest," Mr. Buckheit
said.

Bob Schaeffer, a longtime SAT critic and public education director of FairTest, the National Center for Fair and Open Testing,
said the sliding SAT averages are another indicator that the federal No Child Left Behind Act and state high-stakes testing
programs have eroded school quality, even on standardized tests.

A statement issued Wednesday by FairTest asked, "How many wake-up calls do policy-makers need?"

(Back to top)

Minnesota statewide math scores disappointing
Minneapolis-St. Paul Star Tribune
By: Corey Mitchell, Sarah Lemagie and Glenn Howatt
September 15, 2011
http://www.startribune.com/local/129794288.html?page=all&prepage=1&c=y#continue
Teachers say the new state exam was much more rigorous. Reading scores were more encouraging.
Elementary and middle schools across Minnesota saw a sharp dip in scores on the statewide math tests this year, a drop that



educators chalk up to a tougher exam that students took for the first time.

Schools got better news from the reading tests, where student performance improved slightly.

"We continue to set the bar high for Minnesota students with tougher new standards, and to improve the ways in which we help
children master them," state Education Commissioner Brenda Cassellius said about the test results released Wednesday by
the state Education Department. "These results also show us we have some work to do to ensure all of our kids are well
prepared."

The Minnesota Comprehensive Assessments are the state's high-stakes tests, which help determine whether kids graduate
from high school and which schools get punished as underperforming. This year the impact on schools is less clear because of
the state's attempt to escape some of the requirements of the federal No Child Left Behind law.

Statewide, less than 57 percent of students are proficient in math, down from 66 percent last year.

In grades 3-8, 58 percent of students were proficient. The proficiency rate for eleventh-graders, who did not face a new exam,
increased 5 points, to 48 percent.

Scores on state reading tests inched up from 72 percent student proficiency to 75 percent statewide.

The new math test, the Minnesota Comprehensive Assessment III, and ramped-up standards that it reflects make it difficult to
compare this year's results with data from last year, Cassellius said.

"We can't pretend that this isn't a harder test," she said, pointing out that the new math standards introduce kids to algebraic
concepts much earlier, among other changes. The standards also include the expectation that all students pass an algebra I
course by the end of eighth grade.

"This is a new test, with new standards that -- by [state officials'] own admission -- are more rigorous," said Don Pascoe,
assessment director for the Osseo School District.

Besides some content changes, the math tests also set a new bar that students had to clear to show proficiency, he said. Most
students also took the test on a computer for the first time. And many students learning English are now lumped in with
students taking the regular test instead of their own version.

Closing the gap?

Closing the state's chronic achievement gap between white and nonwhite students remains a priority for Cassellius and a vexing
problem for most school districts and charter schools.

The gap between white and black, Latino and American Indian students is at least double digits on the math and reading tests
at each grade level. The same is true for Asian students on the reading exams.

The state's two largest urban districts made strides in closing the divide, but also experienced setbacks.

Minneapolis Public Schools narrowed the achievement gap for the first time in six years, with increases in reading scores for
black, Latino, Asian and American Indian students that outpaced the gains of their white peers.

Despite that, Minneapolis has the largest achievement gap for students in the metro area. White students are more than twice
as likely to pass state reading tests than their black, Latino and American Indian classmates, data show.

In St. Paul, the district celebrated an uptick in reading test scores, but Superintendent Valeria Silva remained disappointed in
the gaping achievement gap between white and minority students.

For unprepared students, facing the new math standards was almost like skipping an entire grade of learning, said Lesa
Clarkson, a math education professor at the University of Minnesota. She has volunteered in north Minneapolis classrooms for
years, observing and teaching teachers and students. Her research focuses on math teaching and curriculum in urban
classrooms, home to some of the state's toughest education struggles.

"Students have to know the information at so many levels," Clarkson said. "One of the questions we have to ask is this: Was
every teacher prepared to teach that course? We need these students to succeed."

Finding success

Other schools managed to beat state averages in spite of high poverty rates.

Harvest Preparatory School, a charter school in north Minneapolis, posted proficiency rates of 82 percent in reading and 77
percent in math. About 90 percent of students qualify for free or discounted school lunches, a federal indicator of poverty.

And though African-American boys often struggle on the state test, all of the eighth-graders at Best Academy, a program for



boys that shares a campus with Harvest Prep, were proficient on the reading test.

Eric Mahmoud, who founded both schools, attributed the scores to hard work by teachers and students. "We expect that our
children will do well," he said.

One factor that may also have helped: Unlike most students who were tested this spring, kids at Harvest Prep took the math
test with pencil and paper instead of computers.

"You practice the way you play," Mahmoud said, adding that the school will eventually switch to the computer test.

A new approach

For low-performing districts, what the test results really mean remains to be seen.

Minnesota's request for a waiver from the No Child Left Behind Act, which calls for all students to be proficient in reading and
math by 2014, has left them in limbo.

The waiver, if granted, would suspend the yearly progress targets that some schools have to meet to avoid penalties under the
law. Meanwhile, the state Department of Education plans to come up with another way to measure school performance.

State officials will not release data showing how schools fared under the federal law until later this month. Even then, the state is
unlikely to label or sanction schools that fall short of goals.
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Opinion: Why more school choice would be good for Michigan
Grand Rapids Press
By: Editorial Board The Grand Rapids Press
September 15, 2011
http://www.mlive.com/opinion/grand-rapids/index.ssf/2011/09/why_more_school_choice_would_b.html
Critics argue that school choice is no panacea for the ills of education.
That’s true. Of course, supporters of bills in the Legislature that would expand choice for parents and children aren’t pitching the
idea as a cure-all. They are arguing, simply, that more choice would empower families who are in school systems they don’t
believe meet their needs.
That’s a modest, attainable goal, one the state Legislature should support.
Seven education bills were introduced last week by GOP lawmakers. Some mirror ideas advanced by Gov. Rick Snyder. The
bills address different aspects of reform, including expanded dual enrollment options and more online learning. The bills should
be considered individually. Tying them together could doom them all.
Two of the bills would expand school choice and charter schools in Michigan. Those deserve to be passed.
The measures would lower artificial barriers that divide youngsters into districts and offer families limited options. Students in
poorly performing districts would have access to districts that do better on standardized tests. The reason for disparities among
districts are many and complex, including a strong socio-economic component. Addressing those inequities will take more than
simply expanding options for parents and students.
Still, expanded choice provides families opportunities that aren’t tied to their personal finances. It used to be that parents who
live in a district but didn’t want to send their child to the local public schools had two options: send them to private schools or
move to another district. Both options typically took money and were therefore limited to those with means.
Since the 1990s, state law has expanded choices by adding charter schools, publicly funded academies that operate
independent of traditional public school districts. In addition, the state allows for students to choose to go to another district —
provided that district participates in the “school choice” program.
Those options have helped keep parents in cities they otherwise might have fled, stabilizing urban areas. Today, Michigan has
about 110,000 youngsters enrolled in charters and some 90,000 enrolled in other districts through schools of choice.
Most districts — 82 percent — participate in Michigan’s schools of choice programs. This law would make participation
mandatory and allow youngsters to attend any district in the state. It’s still up to parents to get them there, however.
The bill continues to allow local schools to decide if they have room to accommodate students from other districts. That is
hardly a violation of local control, as critics charge.
Another bill in the package would lift the limit on the number of charter schools overseen by universities. Also, a school could be
converted to a charter if more than half of the parents and teachers at a school petitioned for the change.
Many charters have waiting lists for students. Parents clearly want that option. Yet they are limited by the cap set on charter
schools by previous lawmakers.
Neither additional charters nor more school choice would be a magic solution to everything that’s wrong with education.
But they would help empower parents with more options. Lawmakers should approve them.
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