
 
Good morning, 

Listed below are items that we will be discussing on our JRF monthly conference call September 15 at 9:30. 

Call in Number 888/8086959; Code 2459529 

http://www.surveymonkey.com/s/September15 

  

Agenda 

  

      Summary of the FAIR  FCAT  Predictive Relationship  for 201011 

The FAIR was administered throughout the state of Florida to approximately 1.5 million students in grades 310 in the fall, winter, and spring portions of the 2010
2011 school year. The purpose of this report is twofold: 1) to describe the general relationship between the FAIR and the FCAT and 2) to address the screening 
accuracy of the FAIR (e.g., how well does FAIR predict FCAT risk status?). In order to appropriately describe the relationships, it was imperative to describe the 
extent to which the sample of students with FAIR and FCAT scores were reflective of the state demographics and ability in the population. Our review of the data 
indicated that the demographic characteristics of the sample appropriately characterized the population. Similarly, when comparing the prior FCAT achievement levels 
of the sample to the population using data from the Bureau of K12 Assessment website (http://fcat.fldoe.org/), the results indicated that the sample of students with 
FAIR and FCAT closely matched the ability distributions across the state. This suggests that students tested with FAIR and FCAT were representative of the overall 
population in the public schools in Florida.  

  

The first research question studied was the relationship between FAIR and FCAT scores across grades at the fall, winter, and spring assessments. Two separate 
correlations were estimated to address this question: 1) the correlation between the FAIR FSP and FCAT and 2) the correlation between the FAIR Reading 
Comprehension screen (hereafter referred to as RC screen) with the FCAT. This second correlation was done to demonstrate how well the RC screen individually 
predicts FCAT performance. Results are reported in Table 1. 

  

Table 1: Correlations between the FCAT and both RC Screen and FSP 

  

The correlations across each grade demonstrated strong relationships between the RC Screen and FCAT, as well as between FSP and FCAT. As expected, the FSP 
correlation with FCAT was stronger than the relationship between RC screen with FCAT in grades 410 because the prior FCAT score was included in the 
calculation of FSP. The correlations indicated that both score types strongly predict to end of the year FCAT performance.  

  

The second question addressed the extent to which FSP scores greater or equal to 0.85 (green zone) at each assessment period corresponded to passing the FCAT. 
Results are presented in Table 2. 

  

Table 2: Screening Accuracy of the FAIR predicting FCAT success 

From:   Greenberg, Stuart

Sent time:   Wednesday, September 14, 2011 2:14:52 AM

To:  

kingr@leonschools.net; Mary Laura Bragg (MaryLaura@excelined.org) <MaryLaura@excelined.org>; abdu.taguri@polkfl.net; Adams.Pat@Brevardschools.org; adupont@volusia.k12.fl.us  ; anna

bruce.green@indianriverschools.org ; burch_o@firn.edu; cannojc@bay.k12.fl.us; carusod@martin.k12.fl.us; cathy_hoff@ccps.k12.fl.us; cconidis@flvs.net; Clyatt_c@firn.edu; debbie.pressley@gladesschools.org; ebonybert@aol.com; edward.turvey@nassau.k12.fl.us; ervink@highlands.k12.fl.us; Frank.Waller@jcsb.org; gadsont@palmbeach.k12.fl.us; garrydurham@dixie.k12.fl.us; 

Gina.Merritt@Sumter.k12.fl.us; gordon.baldwin@ocps.net; hallc@walton.k12.fl.us; imlerda@gm.sbac.edu; jason.fowler@lcsbonline.org; jfounds@pinescharter.com; jrobinso@fsu.edu; kaeppli

linda.gaughan@sdhc.k12.fl.us; Linville@fau.edu; margrett.davis@famu.edu; marinoa@osceola.k12.fl.us; mccayk@mail.santarosa.k12.fl.us; mcelhane_k@firn.edu; Mitchell_k1@firn.edu; MitchellE@mail.okaloosa.k12.fl.us; morganb@union.k12.fl.us; mstukey@pky.ufl.edu; natalie_roca@sarasota.k12.fl.us; nroberts@suwanneeschools.org; olkj@leon.k12.fl.us; palmerr@stlucie.k12.fl.us; 

pfenning_d@hcsb.k12.fl.us; Richardji@leeschools.net; riley_g@firn.edu; rlamoreaux@putnamschools.org; rmobley@baker.k12.fl.us; robisonl@fc.manatee.k12.fl.us; rpowers@pasco.k12.fl.us; ryaneyvonne@pcsb.org; salbritton@hardee.k12.fl.us; scott.hansen@marion.k12.fl.us; sherndon@mail.clay.k12.fl.us; shottl@flaglerschools.com; simonp@citrus.k12.fl.us; Lake 

<wisemanm@lake.k12.fl.us>; Madison  Dale Rickards 

<dale.rickards@madisonmail.us>; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; ; 

Subject:   Monthly JRF Conference Call This Thursday 

Attachments:  
CIS Brochure  91211 FINAL.PDF   11_NGCARPD PRACTICUM TA 2011_Schedule_9_12_11.docx   11_NGCARPD_DISTRICT_Registration Form_8_10_11.xlsx   Common Core Implementation Kindergarten ELA includes civics science.doc   CC_Standard 2 Kdg 9 9 11 FINAL (2)sg.doc   CC Standards 1 and 3 Kdg 9 9 11 FINAL 

LLsg.doc   Common_Core_Standards_JRF_v_2.ppt   Conference Call Agenda Sept (2).doc   
  

   Fall  Winter  Spring 

Grade  RC Screen  FSP  RC Screen  FSP  RC Screen  FSP 

3  .64  .62  .75  .73  .78  .76 

4  .66  .75  73  .76  .76  .77 

5  .69  .78  .75  .78  .76  .79 

6  .70  .75  .72  .75  .74  .75 

7  .71  .75  .72  .75  .73  .75 

8  .70  .75  .71  .75  .72  .75 

9  .69  .73  .69  .73  .70  .73 

10  .67  .74  .67  .74  .67  .74 

   Fall  Winter  Spring    

Grade 
FSP = 
0.85 

FSP = 
0.70 

FSP = 
0.85 

FSP = 
0.70 

FSP = 
0.85 

FSP = 
0.70 

% < Level 3 
FCAT 

3  .99  .99  .99  .99  .99  .99  28 

4  .95  .97  .98  .97  .98  .96  31 

5  .98  .95  .98  .94  .98  .94  33 

6  .98  .95  .98  .96  .98  .95  40 

7  .97  .92  .97  .92  .97  .92  38 

http://www.surveymonkey.com/s/September-15
http://fcat.fldoe.org/


  

Across all assessment periods and grades, more than 90% of students who obtained an FSP of at least 0.85 at any time point passed the FCAT at level 3 or above. A 
secondary analysis of the predictive power of the FSP used a cutpoint of 0.70. At this level of proficiency (a strong prediction of FCAT success still existed. The 
results from these analyses lend support for the continued use of the FAIR RC screen as a tool to identify students throughout the year who are likely to pass the 
FCAT. 

  

The results from these analyses lend support for the continued use of the FAIR RC screen as a tool to identify students throughout the year who are likely to score at 
or above Level 3 on  FCAT Reading. Please call us if you have experience difficulty while using the FAIR assessment process. For assistance with FAIR the PMRN 
Help Desk can be reached through email at helpdesk@fcrr.org or phone 8506440931 or 8664715019.  For assistance with  using data from reading screeners to 
inform instruction please contact Stuart Greenberg at stuart.greenberg@fldoe.org  or by phone at 8502450503. 

  

      FAIR Update  

We have received FAIR Braille/Large Print Materials from 38 districts and are currently in the process of filling these orders. If your district needs these materials and 
has not completed the ordering process, please visit: http://www.surveymonkey.com/s/R39WXQG.  

The total number of unduplicated students tested in FAIR as of September 13, 2012 is 733,358 .  

      NGCARPD Practicum Meetings/registration reminders/Dropbox information  

Please register your team for the NGCARPD Practicum technical assistance in your area if you haven’t already done so. To register, please complete the attached 
document and submit electronically to Latasha Alexander at Latasha.Alexander@fldoe.org. The schedule is also attached for your convenience.  

  

Dropbox information 

Just Read, Florida! is sending an email request to all NGCARPD Trainers to join a Dropbox folder at www.dropbox.com so that trainers will always have access to 
the latest NGCARPD files. 

  

Dropbox is a free website and application. It offers a form of ‘cloud computing’ or webbased computing, and all of the files in this shared folder are saved online. 
Trainers will just need to setup a free account to access the files. Once the request is received via email, just click on the “View folder” link. This will take the trainer to 
the Dropbox site. If the trainer does not have a Dropbox account, just click on ‘Login’ then ‘Create Account.’ The trainer will then enter their first name, last name, 
email address, and create a password. Once the account is created, trainers can take the Dropbox tour or just dive right in to the NGCARPD folder. All of the files 
are ordered in the same way that they were on the thumb drives, which makes them easy to follow sequentially. 

  

Users can log into Dropbox from anywhere and access the NGCARPD files and any other files that users add to their own Dropbox folders. They can also 
download the Dropbox application, which will create a new folder and quick way to access the files. Users may need to touch base with their IT department to install 
any new application. 

                

We ask that no attempt be made to modify or add files within the NGCARPD Dropbox folder.  All of the files may be copied into a folder on the user’s local 
computer or onto their thumb drive. We will keep a log of any changes made to files in a Word document named, “NGCARPD file updates after August 2011.”If 
you have any questions regarding the use of the Dropbox folder, please contact the Just Read, Florida! Office at justread@fldoe.org or 8502450503. 

  

      CCSS  Kindergarten followup   – See attachments 

      CIS Planning documents, brochure: New NGCARPD Website  http://www.justreadflorida.com/NGCARPD.asp  

      Close Reading 

Reading and writing go hand in hand. The better you understand a text, the more likely you are to successfully communicate your thoughts about it in writing. So it's 
important to develop strong skills in both areas. With that in mind, here’s how to improve your reading comprehension. Be an active reader. Instead of passively 
reading a text, take notes about important story elements, key factual information and significant ideas in the text 

      Data Query 

The Just Read, Florida! Office asked the Education Data Warehouse at FLDOE to run a data query for each district to provide you the number and percent of 
students by grades that have ever scored level 3 in reading that are currently level 1 or 2. We find that many students are not keeping pace from grade to grade with 
expected yearly student achievement growth. There is also the factor of expectations not being well aligned across grade levels.  

  

Teaching and Learning Processes to Accelerate Reading Achievement 

1. Increasing Text Complexity and Text Based Questions 

2. A significant percentage of questions/tasks are text dependent. High quality sequences of text dependent questions elicit a sustained attention to the specifics of the 
text and their impact. 
3. Questions and tasks require the use of textual evidence, including supporting logical inferences from the text. 
4. Questions and tasks require careful comprehension of the text before asking for further connections, evaluation, or interpretation.  
5. Rather than emphasizing more general strategies and questions, text specific questions and tasks reinforce focus on the text and cultivate independence. 

Ensuring that all teachers in middle and high school use these strategies will result in accelerated reading achievement.  

8  .92  .82  .92  .82  .91  .81  51 

9  .95  .88  .95  .87  .95  .87  59 

10  .90  .80  .91  .81  .91  .80  69 

Teachers should model how to monitor what is being said from paragraph to paragraph, draws a clear dis nc on between the thinking of an author and their own 
thinking. Using close reading,  understanding text is purposeful,  a reader adjusts reading to specific goals. Being integrated, it interrelates ideas in the text with 
ideas it already commands. Being cri cal, it assesses what it reads for clarity, accuracy, precision, relevance, depth, breadth, logic, significance, and fairness. 
Adapted from College Board and Richard Paul and Linda Elder. 

  

mailto:helpdesk@fcrr.org
mailto:stuart.greenberg@fldoe.org
http://www.surveymonkey.com/s/R39WXQG
mailto:Latasha.Alexander@fldoe.org
http://www.dropbox.com/
mailto:justread@fldoe.org
http://www.justreadflorida.com/NGCAR-PD.asp


Staff from Just Read, Florida! can provide onsite staff development to your district staff or selected schools on a 6 hour comprehension staff development: 
Comprehension Instructional Sequence (CIS).  During September and October staff from JRF will be in districts providing followup staff development on Next 
Generation Content Area Reading Professional Development (NGCAR  PD) and the implementation of the Common Core State Standards. The Comprehension 
Instructional Sequence supports the close reading and attention to text details called for in the implementation of the CCSS. 

  

Best, 

Stu, Cari, Katie, Kevin, Laurie & Ruth 
  
  
________________________________________ 

Stuart Greenberg 

Executive Director, Just Read, Florida! and the Office of Early Learning Florida Department of Education 

325 W. Gaines Street, Suite 514 

Tallahassee, Florida 32399 

(850) 2450503 

(850) 2459530 (Fax) 

  



2011 NGCAR-PD Technical Assistance Meetings

		Date/Time

		Location

		Participant Slots



		Thursday,  

September 15th

8:30-12pm

		DUVAL

The Shultz Center for Teaching and Learning

4019 Boulevard Center Drive

Jacksonville, Florida 32207

(**Duval, Nassau, Clay, *Baker, St. Johns, Putnam, *FSDB, Flagler)

		60



		Tuesday,

September 20

8:30-12pm

		LEE

Lee County Public Education Center

2855 Colonial Blvd., Curriculum Resource Room

Ft. Myers, Florida 33966

(**Lee, Charlotte, Collier, Sarasota, Hendry) 

		40



		 Wednesday, 

September 21

8:30-12pm

		BROWARD

Rock Island Professional Development Center

2301 NW 26th Street, Room 702

Fort Lauderdale, Florida 33311

(**Broward, **Palm Beach, **Miami-Dade, 

*FSU Lab-Broward, *Henderson FAU, *Monroe)

		50



		Thursday,

September 22

8:30-12pm

		ORANGE

Educational Leadership Center

445 West Amelia Street, 5th Floor: TAB Room

Orlando, Florida 32801

 (**Orange, Brevard, Seminole, Lake, Osceola, Volusia, *FVS)

		50



		Tuesday,

September 27

8:30-12pm





		WASHINGTON

Panhandle Area Educational Consortium (PAEC)

753 West Boulevard

Chipley, Florida 32428

(Bay, *Calhoun, *Washington, *Gulf, *Holmes, Jackson, *Liberty) 

		40



		Wednesday, 

September 28 

8:30-12pm

		SANTA ROSA

Russell Center

Located on the Locklin Technical Center Campus

5330 Berryhill Road

Milton, Florida  32570

 (Escambia, Santa Rosa, Okaloosa, Walton)

		40



		Thursday,

 September 29

8:30-12pm

		LEON

PTC Lab at Lively Technical Center

500 North Appleyard Drive

Tallahassee, Florida 32304

 (Leon, *Franklin, Gadsden, *Jefferson, *Madison, *Taylor, *Wakulla, *FSU Lab, *FAMU Lab) 

		50



		Friday,

September 30

8:30-12pm

		ALACHUA

Sivia Center

3700 NE 53 Avenue

Gainesville, Florida 32609

 (Alachua, *Hamilton, *Suwannee, *Dixie, *Bradford, 

*PK Yonge, *Gilchrist, *Lafayette, *Union, *Columbia)





		45





		 Tuesday, 

October 4

8:30-12pm

		HILLSBOROUGH

Instructional Services Center

2920 N. 40th Street, Room 161

Tampa, Florida  33605

(**Hillsborough, Pasco, **Pinellas, **Polk, Manatee)

		50



		Thursday, 

October 6

8:30-12pm



		ST. LUCIE 

St. Lucie County Public Schools

4204 Okeechobee Road, Room 237

Fort Pierce, Florida 34947

(St. Lucie, Okeechobee, Indian River, Martin, 

*FAU Lab-St. Lucie)

		30



		Thursday, 

October 13

8:30-12pm

		CITRUS

Technology Resource Center

3741 West Educational Path

Lecanto, Florida 34461

(Citrus, Marion, Levy, Sumter, Hernando)

		40



		Wednesday, 

October 19

9:00-12:30pm

		HIGHLANDS

1096 US Highway 27 North 

Lake Placid, Florida 33852 

- 33852 (Highlands, *Desoto, *Hardee, *Glades)

		25







No asterisk: Districts may bring up to 8 district team members

*Small districts may bring up to 5 district team members

** Large districts may bring up to 10 district team members


Implementation of Common Core Standards: Engaging Teachers in Learning About and Using Kindergarten Standards 

Rate how often you teach the standard; cite evidence and text book resources for implementation using the following rating scale:   0=Never   1=Sometime    2=Often    3=Always




Guide to the Implementation of the Common Core State Standards

An Initial Look at Core Reading Programs and the Common Core 

Core reading programs in elementary are used to teach over 80 percent of students in public schools in Florida.  A strong, core reading curriculum is essential for all students. All students benefit from direct instruction in key areas such as the alphabetic principle, phonemic awareness and decoding, vocabulary and general knowledge development, reading comprehension, word-recognition fluency, spelling, and writing. Tying all these together into a coherent curriculum that carefully builds students' knowledge and skills during elementary school is complex.  Fortunately, K-2 teachers in Florida do not have to build a core reading curriculum from scratch in order to be aligned with the Common Core State Standards (CCSS).  After examining core reading programs' strengths and weaknesses, the analysis of instruction patterns found these concerns:

· Non- text based over-scaffolding and pre-reading activities that lessened the need for careful reading –in essence encouraging and rewarding more shallow reading; this included too often providing the meaning of words that could be inferred from context;


· Instructions requiring students to address multiple tasks during reading;


· Instructions requiring students to address one or more tasks irrelevant to text;


· A high proportion of non-text dependent questions;


· An over emphasis on comprehension strategies causing a number of problems;


· Oversimplification and distortion of the strategy;


· The use of superficial supplementary texts chosen or more likely written to illustrate one specific strategy;


· Instructions that ask students to frequently stop and engage in time consuming tasks addressing one or two specific strategies.


The currently available core programs cover the key areas necessary to effectively teach most children to read and align well to the CCSS in the area of Foundation Skills. Because the core reading programs cover a broad range of comprehension and vocabulary skills aligned to the Sunshine State Standards, refining the core program to meet the requirements of the Common Core State Standards can best be accomplished by focusing on the standards and citing the evidence/practice that the teacher currently implements, and identify areas to strengthen.. 


Directions for using the Action Planning Document:


Groups of teachers will meet and rate their instructional tools and methods indicating how well implementation of the CCSS currently occurs, and cites the evidence to support their ratings. Teachers will check to ensure instruction has the appropriate focus and intensity.  In addition, teachers plan for instructional delivery that is powerful enough to accelerate the development of all students.  The current textbooks will be a starting point for meeting the rigorous features of the CCSS. Teachers should meet periodically to reflect upon the implementation process and discuss methods for improving CCSS implementation.

Example: 


		Reading Standards for Literature – Kindergarten 



		Key Ideas and Details

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RL.1  With prompting and support, ask     and answer questions about key details in a 


text.

		

		Pg. T 196: How did the night wind help the child fall asleep? Why did moth fall asleep? Why is cricket sleeping? The above questions focus on key details of the text.


Focus on text based questions that require close reading of the text rather than prediction and personal experience.





		Reading Standards: Foundational Skills – Kindergarten 



		Print Concepts

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RF.1


Demonstrate understanding of the organization and basic features of print. 




		

		



		CCLA.K.RF.1.a.

Follow words from left to right, top to bottom, and page by page. 




		

		



		CCLA.K.RF.1.b.

Recognize that spoken words are represented in written language by specific sequences of letters. 




		

		



		CCLA.K.RF.1.c

 Understand that words are separated by spaces in print. 




		

		



		CCLA.K.RF.1.d

Recognize and name all upper- and lowercase letters of the alphabet. 




		

		



		Phonological Awareness                                  

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RF.2 


Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 




		

		



		CCLA.K.RF.2.a

 Recognize and produce rhyming words. 




		

		



		CCLA.K.RF.2.b

Count, pronounce, blend, and segment syllables in spoken words. 




		

		



		CCLA.K.RF.2.c

Blend and segment onsets and rimes of single-syllable spoken words. 




		

		



		CCLA.K.RF.2.d

Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme (consonant-vowel-consonant, or CVC) words. (This does not include CVCs ending with /l/, /r/, or /x/.) 




		

		



		CCLA.K.RF.2.e

Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words. 




		

		



		Reading Standards: Foundational Skills – Kindergarten






		Phonics and Word Recognition                                 

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RF.3 


Know and apply grade-level phonics and word analysis skills in decoding words. 




		

		



		CCLA.K.RF.3.a 


Demonstrate basic knowledge of letter-sound correspondences by producing the primary or most frequent sound for each consonant. 




		

		



		CCLA.K.RF.3.b 


Associate the long and short sounds with the common spellings (graphemes) for the five major vowels.




		

		



		CCLA.K.RF.3.c 


Read common high-frequency words by sight (e.g., the, of, to, you, she, my, is, are, do, does). 




		

		



		CCLA.K.RF.3.d 


Distinguish between similarly spelled words by identifying the sounds of the letters that differ. 




		

		



		Fluency 

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RF.4

Read emergent-reader texts with purpose and understanding. 




		

		





		 Reading Standards for Literature – Kindergarten 



		Key Ideas and Details

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RL.1

With prompting and support, ask and answer questions about key details in a text.




		

		



		CCLA.K.RL.2

With prompting and support, retell familiar stories, including key details. 




		

		



		CCLA.K.RL.3

With prompting and support, identify characters, settings, and major events in a story. 




		

		



		Craft and Structure

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RL.4

Ask and answer questions about unknown words in a text.




		

		



		CCLA.K.RL.5


 Recognize common types of texts (e.g., storybooks, poems). 




		

		



		CCLA.K.RL.6

With prompting and support, name the author and illustrator of a story and define the role of each in telling the story. 




		

		



		Integration of Knowledge and Ideas

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RL.7

With prompting and support, describe the relationship between illustrations and the story in which they appear (e.g., what moment in a story an illustration depicts). 




		

		



		CCLA.K.RL.9

With prompting and support, compare and contrast the adventures and experiences of characters in familiar stories. 




		

		



		Range of Reading and level of Text Complexity

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RL.10

 Actively engage in group reading activities with purpose and understanding.




		

		





		Reading Standards for Informational Text  - Kindergarten 



		Key Ideas and Details

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RI.1


With prompting and support, ask and answer questions about key details in a text. 




		

		



		CCLA.K.RI.2


With prompting and support, identify the main topic and retell key details of a text. 




		

		



		CCLA.K.RI.3 


With prompting and support, describe the connection between two individuals, events, ideas, or pieces of information in a text. 




		

		



		Craft and Structure

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RI.4 


With prompting and support, ask and answer questions about unknown words in a text. 




		

		



		CCLA.K.R.I.5


 Identify the front cover, back cover, and title page of a book. 




		

		



		CCLA.K.R.I.6


Name the author and illustrator of a text and define the role of each in presenting the ideas or information in a text.




		

		



		Integration of Knowledge and Ideas

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RI.7 


With prompting and support, describe the relationship between illustrations and the text in which they appear (e.g., what person, place, thing, or idea in the text an illustration depicts). 




		

		



		CCLA.K.RI.8 


With prompting and support, identify the reasons an author gives to support points in a text. 




		

		



		CCLA.K.RI.9 


With prompting and support, identify basic similarities in and differences between two texts on the same topic (e.g., in illustrations, descriptions, or procedures).




		

		



		Range of Reading and Level of Text Complexity 

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.RI.10 


Actively engage in group reading activities with purpose and understanding.




		

		





		Writing Standards - Kindergarten



		Text Types and Purposes

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.W.1

Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a reader the topic or the name of the book they are writing about and state an opinion or preference about the topic or book (e.g., My favorite book is...). 




		

		



		CCLA.K.W.2


Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in which they name what they are writing about and supply some information about the topic. 




		

		



		CCLA.K.W.3 


Use a combination of drawing, dictating, and writing to narrate a single event or several loosely linked events, tell about the events in the order in which they occurred, and provide a reaction to what happened. 




		

		



		Production and Distribution of Writing

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.W.4


 (Begins in grade 3) 




		

		



		CCLA.K.W.5


 With guidance and support from adults, respond to questions and suggestions from peers and add details to strengthen writing as needed. 




		

		



		CCLA.K.W.6


With guidance and support from adults, explore a variety of digital tools to produce and publish writing, including in collaboration with peers.




		

		



		Research to Build and Present Knowledge

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.W.7


Participate in shared research and writing projects (e.g., explore a number of books by a favorite author and express opinions about them). 




		

		



		CCLA.K.W.8


With guidance and support from adults, recall information from experiences or gather information from provided sources to answer a question. 




		

		





		Speaking and Listening Standards - Kindergarten



		Comprehension and Collaboration

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.SL.1


 Participate in collaborative conversations with diverse partners about kindergarten topics and texts with peers and adults in small and larger groups. 




		

		



		CCLA.K.SL.1.a 


Follow agreed-upon rules for discussions (e.g., listening to others and taking turns speaking about the topics and texts under discussion). 




		

		



		CCLA.K.SL.1.b


 Continue a conversation through multiple exchanges. 




		

		



		CCLA.K.SL.2


Confirm understanding of a text read aloud or information presented orally or through other media by asking and answering questions about key details and requesting clarification if something is not understood.




		

		



		CCLA.K.SL.3


Ask and answer questions in order to seek help, get information, or clarify something that is not understood. 




		

		



		Presentation of Knowledge and Ideas

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.SL.4


Describe familiar people, places, things, and events and, with prompting and support, provide additional detail. 




		

		



		CCLA.K.SL.5


 Add drawings or other visual displays to descriptions as desired to provide additional detail. 




		

		



		CCLA.K.SL.6


Speak audibly and express thoughts, feelings, and ideas clearly. 




		

		





		Language Standards - Kindergarten



		Conventions of Standard English

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.L.1 


Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 




		

		



		CCLA.K.L.1.a 


Print many upper- and lowercase letters. 




		

		



		CCLA.K.L.1.b 


Use frequently occurring nouns and verbs. 




		

		



		CCLA.K.L.1c 


Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes). 




		

		



		CCLA.K.L.1.d 


Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how). 




		

		



		CCLA.K.L.1.e


 Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with). 




		

		



		CCLA.K.L.1.f 


Produce and expand complete sentences in shared language activities. 




		

		



		CCLA.K.L.2 


Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 




		

		



		CCLA.K.L.2.a 


Capitalize the first word in a sentence and the pronoun I. 




		

		



		CCLA.K.L.2.b


 Recognize and name end punctuation. 




		

		



		CCLA.K.L.2.c


 Write a letter or letters for most consonant and short-vowel sounds (phonemes). 




		

		



		CCLA.K.L.2.d 


Spell simple words phonetically, drawing on knowledge of sound-letter relationships. 




		

		



		Vocabulary Acquisition and Use

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.L.4 


Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on kindergarten reading and content. 



		

		



		Language Standards - Kindergarten



		Conventions of Standard English

		K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.L.4.a


 Identify new meanings for familiar words and apply them accurately (e.g., knowing duck is a bird and     learning the verb to duck). 




		

		



		CCLA.K.L.4.b 


Use the most frequently occurring inflections and affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as a clue to the meaning of an unknown word. 




		

		



		CCLA.K.L.5


 With guidance and support from adults, explore word relationships and nuances in word meanings. 




		

		



		CCLA.K.L.5.a 


Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories represent. 




		

		



		CCLA.K.L.5.b 


Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their opposites (antonyms). 




		

		



		CCLA.K.L.5.c 


Identify real-life connections between words and their use (e.g., note places at school that are colorful). 




		

		



		CCLA.K.L.5.d 


Distinguish shades of meaning among verbs describing the same general action (e.g., walk, march, strut, prance) by acting out the meanings. 




		

		



		CCLA.K.L.6 


Use words and phrases acquired through conversations, reading and being read to, and responding to texts. 




		

		





		Florida’s Civics Standards - Kindergarten



		 In 2010, The Florida Legislature passed the Sandra Day O’Connor Civics Education Act. Among the Act’s provisions is a requirement that “Beginning with the 2011-2012 school year, the reading portion of the language arts curriculum shall include civics education content for all grade levels.”



		

		K

		Notes & Comments on Instruction/Textbook Resources



		SS.K.C.1.2               Explain the purpose and necessity of rules and laws at home, school, and   


                                community.

		

		



		SS.K.C.2.1               Demonstrate the characteristics of being a good citizen. 

		

		



		SS.K.C.2.2               Demonstrate that conflicts among friends can be resolved in ways that are 


                                 consistent with being a good citizen.

		

		





		Science Standards - Kindergarten



		Texts need to be selected around topics or themes that systematically develop the knowledge base of students. Within a grade level, there should be an adequate number of titles on a single topic that would allow children to study that topic for a sustained period. The knowledge children have learned about particular topics in early grade levels should then be expanded and developed in subsequent grade levels to ensure an increasingly deeper understanding of these topics. Children in the early grades (particularly K–2) should participate in rich, structured conversations with an adult in response to the written texts that are read aloud, orally comparing and contrasting as well as analyzing and synthesizing, in the manner called for by the Standards. Preparation for reading complex informational texts should begin at the very earliest elementary school grades. Classroom teachers can infuse the English language arts block with rich, age-appropriate content knowledge and vocabulary in history/social studies, science, and the arts. Having students listen to informational read-alouds in the early grades helps lay the necessary foundation for students’ reading and understanding of increasingly complex texts on their own in subsequent grades. Students need sustained exposure to expository text.



		

		 K

		Notes & Comments on Instruction/Textbook Resources



		CCLA.K.L.5.a 


Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories represent. 




		

		



		SC.K.N.1.1.                 Collaborate with a partner to collect information.




		

		



		SC.K.N.1.3.                Keep records as appropriate -- such as pictorial records -- of investigations  

                                    conducted. 

		

		



		SC.K.L.14.2.              Recognize that some books and other media portray animals and plants      


                                   with characteristics and behaviors they do not have in real life.
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		Meeting Overview



		Date and Time:

		September 15, 2011

9:30-10:30 AM



		Dial-In Information:

		1-888-808-6959                    *6 – Mute            #6 - Unmute

Code:  2459529



		Invitees:

		District Reading Contacts, District FAIR Contacts, DA Regional Directors, DA Reading Coordinators 





AGENDA:


		Agenda Item:

		Presenter:



		· Greeting/Roll Call by Survey

http://www.surveymonkey.com/s/September-15



		Stuart Greenberg



		· Data for FAIR Predictability



		Stuart Greenberg






		· FAIR Update

		Kevin Smith



		· NGCAR-PD Practicum

		Laurie Lee





		· CCSS K Update

		Stuart Greenberg



		· Close Reading – What is it?




		Stuart Greenberg



		· Follow-up data 




		





PAGE  

- 2 -




Common Core State Standards 

Teaching Example Kindergarten


Literature Standards 1 and 3


Reading - Standards for Literature K–5 RL

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and tasks. Rigor is also infused through the requirement that students read increasingly complex texts through the grades. Students advancing through the through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.

Kins:Kindergarten

Key Ideas and Details: Standards 1 and 3

1. With prompting and support, ask and answer questions about key details in the text.


2. With prompting and support, retell familiar stories, including key details.


3. With prompting and support, identify characters, settings and major events in the story.


Achieving the standards set forth in the Common Core requires complex teaching behaviors.  Let’s examine the first five standards for Literature. 


Standard 1 is a prerequisite for the more advance skills of summarization, analysis and making inferences.  Asking and answering questions that are focused on key ideas and details requires readers to distinguish between relevant and irrelevant information, which is necessary for written and oral summaries in science, social studies, math and other content areas.  Questions to focus instruction and use during professional development include:


1. In what ways does asking questions and locating answers about key ideas and details support the comprehension of the text?


2. What instructional strategies promote attention to key ideas and details?


3. What instructional strategies support children in developing the ability to ask and answer questions? 


Because this is an end of the year standard, what follows are scenarios of what instruction might look like initially and as the year progresses.  These scenarios illustrate scaffolded instruction.  Scaffolding in the instructional context is similar to the scaffolding used when constructing a building.  A lot of scaffolding is used in the initial stages of construction, but as the building takes shape, the scaffolding is removed in stages until the building stands on its own.  Instruction is the same, initially the task is so challenging that without modeling, and high levels of initial guidance, students would be unable to do the task.  Across time however, students learn new basic and complex skills and achieve a high level of success as they do so, and the teacher systematically withdraws the support as students respond with greater accuracy.  As guidance or support is reduced, the students are required to perform with increasing independence until they are able to perform the skill independently.  The amount of initial support needed and the rate at which the support is withdrawn will vary, depending upon students’ needs.  Scaffolding is an effective instructional approach for ensuring success and building confidence for student while they learn, because it provides the needed support that helps bridge the gap between their current abilities and the instructional goals (Rosenshine, 1997). 

FALL SCENARIO

In the fall, Mr. Brown reads aloud a variety of diverse texts to his class.  As he reads, he pauses and thinks aloud, demonstrating for students how readers ask questions of the text and search  for answers to their questions using key details in the text.  Let’s listen in as Mr. Brown does this.


Mr. Brown reads aloud to the class When I Was Young In the Mountains by Cynthia Rylant:


“When I was young in the mountains, Grandfather came home in the evening covered 


with the black dust of a coal mine.  Only his lips were clean, and he used them to kiss


the top of my head.”  

“I wonder why only his lips were clean?”  


“Oh, I see, here in the text it says, he was covered with the black dust of a coal mine…


so that’s why only his lips were clean!  His body was covered with the dust from the 

coal mine, however because he probably licks his lips, and takes sips of water, just his lips were free of black dust.” 


Subtly, without too much interruption to the story, Mr. Brown continues demonstrating for the students how he questions portions of the text, and looks for text details to answer the questions that arise in his mind….he thinks aloud as he reads.  If he is using a big book, he points to the key details in the text that help him answer his question.  Mr. Brown plans his questions ahead of time and sometimes even has them written on large post it notes and as he reads an enlarged text to the class, he posts the post it right on the edge of the big book.  

WINTER AND SPRING SCENARIO

NOTE:  This instructional strategy is appropriate at any time of the year. The goal is student independence over time.  The standards represent what the students are able to do by the end of the year.

As the year progresses, the kindergarten students are becoming increasingly independent in the practice of thinking as they read.   To continue this learning trend, Mr. Smith has each student work with a partner during whole group instruction, strategically pairing a strong reader with one needing some support.  Each pair sits together with their text and transparent chips for text-marking in front of them as Mr. Smith briefly introduces the story to the whole group.  He commends the class for reaching an important stage of independent reading.. Mr. Smith plans to initially model the text-marking and question generation processes to make thinking processes visible to students.   Using a document camera, he shows students the first page of their text:

First, Mr. Smith places a strip under the first sentence, covering all other words on the page.  Then, he invites the class to read the first sentence aloud in unison with him as he moves his finger across the sentence from beginning to end.   With one transparent chip in hand, Mr. Smith says, “I am going to place a red chip on the word in this sentence that answers the question, ’Who? -- Who are the children in the picture talking to?’ One of the first things I need to do in order to understand a story is know the characters.”  Mr. Smith places the red chip on top of the word Dad under the document camera and asks the student partners to do the same on their text.  He asks, “Who are the children talking to?” and then invites all of the students to respond in unison as they read the word together:  “Dad.”  Mr. Smith leaves the red chip in place as he picks up two other chips.


Mr. Smith says, “Now, I am going to place green chips on the words that tell me ‘What?’ I have two green chips in my hand because I can think of two ‘What?’ questions.”


· He places the first green chip on the word fix as the students locate the word with their chips in their texts.  Then he asks, “What do the children want Dad to do?”  He invites all of the students to read in unison:  ‘fix.’  


· Finally, Mr. Smith asks, “What did they ask Dad to fix?”  He asks the student to place their second green chip on the word that answers that question.  His eyes glance from text to text across the room to see how the students are doing.  He asks them to read together the answer and hears them read the word box.  Then, he places his second green chip on the word box to confirm that their response was correct.  Mr. Smith comments, “If the box needs fixing, something must be wrong with it.”  One student volunteers, “It’s broken.”  Another chimes in, “The picture shows that it’s falling apart.”


Mr. Smith removes the strip that is covering the remaining two lines of the text. He picks up another chip and says, “Now, I am going to place a blue chip on top of the words that tell me ‘How? – How did Dad reply to the children’s question?”  He asks the students to read the next sentence with their partner and place their chip on the word that represents dad’s answer.  Again, Mr. Smith quickly looks around the room before he asks the students to read together in unison the one word that best answers the children’s question.  He hears them read, “Yes.”  Then, Mr. Smith repeates the question that they just answered, “How did Dad reply?” He places his chip on the word Yes. Then, Mr. Smith askes the students to read along with him as he moves the blue chip over the words: ‘Yes, I can,’ ‘You can help me.’  


Mr. Smith asks the students, “Based on Dad’s reply, what do you predict will happen in the story?” One of the boys replies, “They are going to fix the box with their dad.”  Mr. Smith asks all of the students to offer their opinions by raising their hand to vote either “Yes, they will help” or “No, they will not help.”  After counting votes, he records the total number of Yes and No votes on the board. Mr. Smith states, “Well, let’s continue reading to find out whether or not they helped their dad.”  


Mr. Smith removes the chips from the first page under the document camera before turning to the second page.  He has each student pair turn to the second page of their text to read the first sentence in unison with Mr. Smith.  He plans to continue the text-marking and question generation processes to ensure student reading engagement.  Using the transparent chips at their tables, each set of partners locates the text answer to each question Mr. Smith poses. .  Moving from sentence to sentence, this process continues with Mr. Smith walking around the room, checking to see where students are placing their chips.  He uses text-marking as an opportunity to assess comprehension.  He notices five students who will need more explicit instruction in identifying and using details, but he also notices some other students who are beginning to ask their own questions as they read.  


At the close of this lesson, Mr. Smith informs the students that they will read this story again later in their small groups.  He has a good idea what the small group instruction will need to include:


· One group will need additional explicit modeling using transparency chips with close guidance and immediate feedback.


· Another group will be ready for instruction in student question generation.

As time goes by, Mr. Smith invites the students to ask questions of the text and share how they go about finding key text details to support their answering questions.  Sometimes he works with students at a table, giving them transparent chips or arrow-shaped post it notes and as students ask questions, and find key text evidence, they mark that point in the text with a chip or post it. 

Along the way, Mr. Smith extends this approach to student writing as well.  In this instance, it sounds like:


MR. SMITH:
Well Susie, I see you have a sketch as your plan for writing and you’ve written some sentences about your sketch—good for you!  Tell me about your drawing.


SUSIE: 

It is about my cat.  {Note: Susie’s writing reads: I lost my cat.} 

MR. SMITH:
Well, what is happening to your cat in this picture you drew?


SUSIE: 
She ran away and I couldn’t find her.  I looked everywhere for her, and we finally found her hiding on our roof!  My dad had to get a ladder and go up and help her down off the roof.


MR. SMITH :  
Well Susie that is a fantastic story!  You know, I don’t see some of those key details in your piece.  How about adding how you looked everywhere for her and finally found her hiding on your roof?  I bet your readers would also like to know how this problem was solved!  Another key detail you might add is how your dad used the ladder and helped your kitty get down off the roof.  I’ll be back in a bit to see how you do on adding some of those key details to your writing. 


Note, if Mr. Smith feels Susie needs it, he quickly writes a few of the ideas they discussed on a


post it note for her, and leaves it to support her in remembering the key details they have just discussed that she left out of her writing.  Not all students will need that much support, but when they do, it is provided.  By roaming the room, pausing and having a quick conference with students, Mr. Smith finds the students who need help in elaborating and adding key details to their writing.  In this manner, reading and writing are reciprocal; the students are taught during reading group to ask questions of the text as they read, and search for key details to assist them, and in writing students learn key details are important in sending and receiving messages in written communication. The students are learning how to read a text closely, searching for key details in answer to their own questions, and in providing sufficient key details in their writing for their audience to understand what they are trying to communicate. 

END OF THE YEAR SCENARIO


By the end of the year, students in Mr. Smith’s class know that he regularly asks them to bring a book from their independent reading box, and share with him questions they had about the text as they read, and key details from the text that helped them answer their questions.  Let’s listen in to a student who is in a group conferencing with Mr. Smith.  Each student has brought to the group a text they have read independently and know they are to be ready to share questions they generated about the text and key text details that helped them answer their questions.

MR. SMITH:
Okay. Who would like to start us off today?


JOE:
I would.  I read The Dandelion Seed and I took it home to show my parents.  Dad told me dandelions are no good! He said he tries to get them out of our yard all the time.  So when I read this book, I kept wondering, what makes dandelions so bad?   But the book says right here, “it gave sweet nectar to bees and butterflies.”  And the picture shows the bees and butterflies coming to the 


dandelion.  So I am thinking dandelions are not all bad.  Bees and butterflies need something to eat. 


MR. SMITH:      Did you have any other questions about this book Joe? 

JOE:

 Well not another question, but there’s another reason dandelions aren’t all bad.


MR. SMITH:
 And why is that?  


JOE:

Look at this page, it says, “it shared its green leaves with deer and rabbits.”  So




dandelions are food for the wild animals—deer and rabbits like to eat them and 




the bees and butterflies eat the flower’s nectar. 


So across the year, Joe start the year by observing his teacher read aloud texts while asking questions of the text and pointing out key details to the students, and with time, Joe was expected to add key details to his writing when he wrote sparse pieces.  Within whole class modeling, some small group work with texts and using writing as an opportunity to apply what he is learning from texts, “I learn it as a reader, and I use it as a writer,” Joe finishes the year able to read and question texts and find text evidence for himself. 

CONCLUSION

The standards are the statements of how kindergarten students will demonstrate independence.  The students can, without significant scaffolding, comprehend and evaluate complex texts (at their grade range) across a range of types.  Likewise, the students are able to independently discern a speaker’s key points, request clarification and ask relevant questions.  They build on others’ ideas, articulate their own ideas, and confirm they have been understood. Without prompting, they demonstrate command of standard English and acquire and use a wide-ranging vocabulary.  More broadly, they become self-directed learners, effectively seeking out and using resources to assist them, including teachers, peers, print and digital reference materials.

.

Dad, can you fix Mom’s big box?


“Yes, I can,” said Dad.


“You can help me.”
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STANDARDS FOR

ENGLISH LANGUAGE ARTS

&

LITERACY IN HISTORY/SOCIAL STUDIES,

SCIENCE, AND TECHNICAL SUBJECTS







*

*









Design and Organization

Major design goals

		Align with best evidence on college and career readiness



	expectations

		Build on the best standards work of the states

		Maintain focus on what matters most for readiness







*









Design and Organization

Three main sections

		K−5 (cross-disciplinary)

		6−12 English Language Arts

		6−12 Literacy in History/Social Studies,



	Science, and Technical Subjects

Shared responsibility for students’ literacy development



Three appendices

A: Research and evidence; glossary of key terms

B: Reading text exemplars; sample performance tasks

C: Annotated student writing samples
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Design and Organization

Four strands

Reading (including Reading Foundational Skills)

		Writing

		Speaking and Listening

		Language





An integrated model of literacy



Media requirements blended throughout













Design and Organization

College and Career Readiness (CCR) 

anchor standards

		 	Broad expectations   	consistent across 	grades and content 	areas

		 	Based on evidence



	about college and

	workforce training

	expectations

		 	Range and content
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Design and Organization

K−12 standards

		Grade-specific end-of-year expectations

		Developmentally appropriate, cumulative progression of skills and understandings

		One-to-one correspondence with CCR standards
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Reading

Comprehension (standards 1−9)

    Standards for reading literature and informational texts

    Strong and growing across-the-curriculum emphasis on

	students’ ability to read and comprehend informational texts

    Aligned with NAEP Reading framework



Range of reading and level of text complexity

(standard 10, Appendices A and B)

	“Staircase” of growing text complexity across grades

	High-quality literature and informational texts in a range

	of genres and subgenres
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Reading Foundational Skills

Four categories (standards 1−4)

		Print concepts (K−1)

		Phonological awareness (K−1)

		Phonics and word recognition (K−5)

		Fluency (K−5)





Not an end in and of themselves

Differentiated instruction
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Writing

Writing types/purposes (standards 1−3)

		Writing arguments

		Writing informative/explanatory texts

		Writing narratives





		Strong and growing across-the-curriculum emphasis on students writing arguments and informative/explanatory texts

		Aligned with NAEP Writing framework
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Writing

Production and distribution of writing (standards 4−6)

		Developing and strengthening writing

		Using technology to produce and enhance writing





Research (standards 7−9)

		Engaging in research and writing about sources





Range of writing (standard 10)

		Writing routinely over various time frames
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Speaking and Listening

Comprehension and collaboration (standards 1−3)

	Day-to-day, purposeful academic talk in one-on-one,

	small-group, and large-group settings



Presentation of knowledge and ideas (standards 4−6)

			Formal sharing of information and concepts, 



	including through the use of technology















Language

Conventions of standard English

Knowledge of language (standards 1−3)

		Using standard English in formal writing and speaking

		Using language effectively and recognizing language varieties





Vocabulary (standards 4−6)

		Determining word meanings and word nuances

		Acquiring general academic and domain-specific words and phrases







*









Key Advances

Reading

Balance of literature and informational texts

Text complexity

Writing

Emphasis on argument and informative/explanatory writing

Writing about sources

Speaking and Listening

Inclusion of formal and informal talk

Language

Stress on general academic and domain-specific vocabulary
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Key Advances

Standards for reading and writing in history/

social studies, science, and technical subjects

Complement rather than replace content standards

	in those subjects

Responsibility of teachers in those subjects



Alignment with college and career readiness

expectations
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Intentional Design Limitations

What the Standards do NOT define:

		How teachers should teach

		All that can or should be taught

		The nature of advanced work beyond the core

		The interventions needed for students well below grade level

		The full range of support for English language learners and students with special needs

		Everything needed to be college and career ready









*












  


                      


 


 


 


 


 


 


 


  


  


 
 


 
 


 


 


 


   


 


 


 
 


 


 
     


  


 
 


  


                           


 


 


 


 


 


 


 


 


 
 


Why Does Content Literacy 

Matter in 



Secondary Classrooms  

and Schools? 



The things that students need to read in 
middle and high school, and in college, 
become increasingly difficult. Topics are 
more removed from their daily experi-
ences and writers often provide less con-
text for the content.        In addition, 
texts assume tremendous background 
knowledge on the part of the reader. 
That’s one reason why read-alouds and 
shared readings are so valuable -- the 
teacher provides context, comprehension 
strategy instruction, and background 
knowledge. While important, read alouds 
and shared readings are not sufficient to 
ensure that students really do learn to 
independently access information. Con-
tent teachers in every secondary class-
room help students: 


 Read 


 Write 


 Speak 


 Listen. 


Because, after all, that’s what experts in 
various disciplines really do.  Historians, 
for example, spend significant amounts 
of time reading and writing, in addition 
to their field work.  While there are a 
number of content literacy instructional 
routines that are useful in high school 
classes, NGCAR-PD focuses on close 
reading, writing to learn, and text-based 
discussions. …adapted from Doug Fisher 


– written for the Just Read, Florida! Office – 
fall 2010 


Reading Comprehension is ... 
both a journey and a destination.  A reader em-
barks on a short expedition through text in search 
of the yet unknown and traces the author’s trail, in 
pursuit of relevant ideas and, ultimately, the mes-
sage. The destination is important but the journey 
is essential.  It is the journey that escorts the 
reader to the final destination of important con-
clusions, knowledge, insights, and solutions. 


Florida Department 
of Education 


325 West Gaines Street, Suite 514 
Tallahassee, Florida  32399-0400 


Phone: 850-245-0503
 
Fax: (850)245-9530 



E-mail: Stuart.Greenberg@fldoe.org  



Florida’s statewide reading initiate  — 
Just Read, Florida! — prioritizes reading 
in Florida’s public schools and among 
all the community groups and volunteer 
organizations that support them.  Just 
Read, Florida! is based on the latest 
reading research. It was launched in 
2001, charged with establishing reading 
as a core value in the state. 
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Response to Reading  


Text-based Discussions 


Close 
Reading 


Complex 
Thinking 


Secondary 

Content-Area 



Literacy 

Instruction 


Comprehension 
Instructional Sequence 
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Secondary Content Area Literacy Instruction 


Reading Comprehension is ... 
the process of simultaneously extracting 
and constructing meaning through interac-
tion and involvement with written lan-
guage.” (RAND, 2002) 


Comprehension Development is ... 
a long-term process. Learning to read is only the first 
step. This developmental journey extends from ele-
mentary through the middle and high school grades.  
Throughout this time, reading tasks and assignments 
grow increasingly longer, diverse, and complex. 


Lifelong Learning Practice is … 
the self-motivated pursuit of knowledge and 
skill, further and continuously building 
knowledge and skill throughout a lifetime. 


Comprehension Instructional Sequence Lesson (CIS) 
In order for Florida secondary students to be college and career-ready for lifelong learning, they need supportive challenges in interacting with complex content-area  


   information. The Comprehension Instructional Sequence is such an approach.  It is a complex form of  multiple-strategy instruction that promotes student development in 
reading comprehension, vocabulary, content-area knowledge, and critical thinking about complex texts. A CIS lesson is delivered in three steps with integrated and


   sustained text-based discussions and writing used throughout.  Multiple readings of the same text facilitate deeper thinking. Step One of a CIS lesson contains explicit      
   instruction in vocabulary and close reading through text-marking and directed note-taking.  In Step Two,  students generate questions that launch them into collaborative 
   inquiry, supporting the practice of lifelong learning.  Step Three challenges students to use text evidence to validate positions they have formed over the course of the lesson. 


Text Complexity is… a reader’s inherent difficulty or ease of reading and comprehending a text’s language, organization, knowledge demands, and themes. 
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Reading 3 


Student Question 
Generation 


Model 
Question 


Generation 


Categorize  
Generated Questions 


Collaborative 
Inquiry 


Lifelong Learning Practices 


Text-Based 
Discussion 


Final Written 
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Reading 
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NGCAR-PD Registration Form

		NGCAR-PD Practicum Technical Assistance Registration Form



		District:

		Assigned Workshop Location:

		District Team Leader Contact Information

		Name				Title				Phone				Email Address



		District Team Member Information

		Name				Title				Phone				Email Address











































		*Each district may bring 5 to 10 team members, depending on the size of the district.  The number of team members that each district may bring is noted on the attached document titled 2011 NGCAR-PD Technical Assistance Meetings.
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Common Core State Standards 


Teaching Example Kindergarten


Literature Standard 2


Reading - Standards for Literature K–5 R

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and tasks. Rigor is also infused through the requirement that students read increasingly complex texts through the grades. Students advancing through the through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.

Key Ideas and Details: Standard 2

1. With prompting and support, ask and answer questions about key details in the text.


2. With prompting and support, retell familiar stories, including key details.

Standard 2: The organization of ideas into a logical and coherent sequence is an essential skill for students. Retelling and summarizing require the ability to identify the key ideas of a text, and are active reading comprehension strategies that students can apply across the curriculum. Through the process of orally retelling a story, students apply elements of story structure which facilitates their ability to compose their own written texts. Questions to focus instruction and use during professional development include:


1. How does the ability to orally retell stories using key details support listening and reading comprehension? 

2. What strategies can be used to support students in identifying the story structure of a narrative text? 

3. How can teachers scaffold instruction to support different levels of retelling skills?

4. What are the characteristics of a successful retelling?

The following scenarios represent what instruction may look like initially and as the year progresses. These scenarios illustrate scaffolded instruction.


FALL SCENARIO

In the fall, Ms. Lee reads aloud a variety of familiar stories to her class. Ms. Lee selects a familiar story and writes the story title on a sentence strip, Goldilocks and the Three Bears, by Jan Brett. Ms. Lee places the sentence strip with the title at the top of the pocket chart, and shares with her students that they will be reading Goldilocks and the Three Bears, by Jan Brett today. Ms. Lee shares that as she reads she is going to keep track of the important events that happen in the story. When she reads an important event or detail in the story she places the picture that represents the event in the pocket chart, and conducts a think aloud demonstrating her thinking about the text read. She continues this practice throughout the read aloud. At the end she retells the story using the pictures on the pocket chart.

In addition, Ms. Lee models a close read of a brief text.  First she reads the text aloud to the students and models retelling the story. This gives the students added confidence to hear the text interpreted orally by the teacher – the acknowledged expert.  Her directions to this group of students include:


MS. LEE:
Now you may read this book that we just finished as many times as you need to, 




then, when you are confident you understand it, turn it over and retell this story




in your own words to your partner.


The students proceed to read and re-read the text silently. Ms. Lee’s directions allow the children to re-read, and the number of times that children re-read a text will vary from child to child and from genre to genre.  The children need to read as often or as slowly as suits them in order to maximize their comprehension.  After the students have read and re-read, and practiced retelling with a partner, Ms. Lee gathers the group and calls upon some students to share with the group their verbal retelling. 

WINTER AND SPRING SCENARIO


Ms. Lee understands how the Common Core State Standards place increased emphasis on expository text; so as the year progresses she incorporates retelling of expository text into her instruction.   She uses science and social studies units as opportunities to immerse students in the concepts and details associated with the informational topic.  For example, she reads aloud from books dealing with concepts such as the location of rainforests, the conditions necessary for location, and the plants and animals found in rainforests.  She talks to herself and thinks aloud as she reads texts to the class.  On occasion using a smartboard or chart paper and the language experience approach, she encourages the children to brainstorm orally and list everything they remember from the text with a partner, and then asks partners to share with the class as she records their ideas for all to see.  On another occasion, she uses a graphic organizer or concept map that is a diagrammatic representation of layers of the rainforest using pictures and labels.  Together the children transform or “retell” the graphic organizer in verbal form.  

Ms. Lee  includes written retelling as part of instruction now as well.  Having had many opportunities to observe their teacher read aloud a text and give a verbal retelling, and then having practiced with a partner re-reading and retelling a text as well as sharing with the class, Ms. Lee introduces written retelling.  Once she is confident they understood the text, she asks them to turn over their text, and write.  She provides as much time as students need to write a retelling, so that the children have all the time necessary to get their retelling right.  She understands the children will finish at different times and has other tasks they can move on to so other classmates have plenty of time to finish.  Additionally, because she knows the students will hear key details they may have omitted while listening to others, she asks all students to skip two lines in their writing so they never have to rewrite, but simply insert omitted important key details. This type of revision takes place after the Share and Compare described below.

Share and Compare


When the children appear to have finished their written retellings, Ms. Lee calls them together. It sounds like:


MS. LEE:
It is time to share and compare our retellings.  I want you to listen carefully




because I might call on you to respond.  Remember, you must give a reason for




any statements you make.  Shakira, would you please read your retelling?


SHAKIRA:
Butterflies go through stages.


                           They change each time. 


                           First they crawl, eat and grow


                           Then they rest and change

After listening to Shakira’s retelling, Jose, a classmate, challenges her interpretation:


JOSE:

Shakira you got most of it.  But you didn’t talk about the eggs on the leaves,




and remember the part about the caterpillar?  It is right here on page 6. 


MARIE:

I like the part where you said ‘butterflies go through stages’.


MS. LEE:
Who else can share a good paraphrase of the text?  Think about why you think it




is a good one and think about how you might use that in your own retelling. 


Because the students have attempted written retelling, they can learn about each others’ interpretations of the same text.  This means children can learn from their peers such things as:


· There is more than one way to interpret a text


· The place and function of lead and closure sentences


· The function of sequence in a text


· Text/title relationships


· Subheading/text relationships (Cambourne, 1987)

Ms. Lee concludes the lesson by providing time for students to revisit their written retellings and insert additional information and key details they now understand are important to the text as a result of hearing others’ retellings.   If needed, Ms. Lee will provide additional scaffolding for including key details in retellings by having students use transparent chips with a common text, and they read the text together, marking key details by laying the chips upon the page, identifying key details relevant for retelling. 

Additional Scaffolding


Students order the events of a story by sequencing sentences on a pocket chart. 

1. Place the sentence strip with the title in the top row of the pocket chart. Place the sentence strips with the story events face up in rows beside the pocket chart. 


2. Working in pairs, students read the title and the sentences. 


3. Select the sentence strip that tells about the first event in the story, reread the sentence, and place it in the row under the title (e.g., “Three billy goats loved to eat green grass.”). 


4. Continue until all sentence strips are placed in order. 


5. Retell the story by reading the sentence strips in order. 

Assessing and Evaluating Retellings

Here are a variety of rubrics may be helpful in evaluating student progress and development. 

		Scoring Rubric for Narrative Retelling



		

		4

		3

		2

		1



		Setting

		Describes time and location

		Identifies time and location

		Omits time and location

		Is unable to identify time and location



		Character

		Describes main character(s) and character development

		Identifies main character(s)

		Omits or inaccurately identifies character(s)

		Unable to identify character(s) 



		Events

		Describes events in sequence with details

		Tells most events in sequence with some detail

		Retells first and last events but omits middle with few details

		Is unable to retell events 





		SCORE POINT 4


For a 4, the student will:


· Retell the entire selection accurately, showing a high degree of cohesion and comprehension


· Sequence all events in order


· Identify problem(s)


· Identify main character(s)


· Identify setting(s) 


· Retell without coaching

		SCORE POINT 3


For a 3, the student will:


· Retell most of the selection accurately, showing a good degree of cohesion and comprehension 


· Sequence most events in order

· Identify problem(s)

· Identify character(s)

· Identify setting(s)

· Retell with very little or no coaching



		SCORE POINT 2


For a 2, the student will:


· Retell some of the selection accurately, showing some degree of cohesion and comprehension 


· Recall 2 or 3 story elements (setting, character, problem, solution)

· Need coaching--“Tell me more.”

· Need to be asked specific questions about parts of the passage

		SCORE POINT 1


For a 1, the student:


· Is unable to recall the passage or to show any degree of cohesion and/or comprehension


· Recalls 1 or 2 story elements (setting, character, problem, solution), but requires teacher to ask specific questions about most of the passage. 

· May answer with “I don’t know.” 





		Scoring Rubric for Non-fiction Retelling 



		4

		3

		2

		1



		· Accurately retells important concepts from the text in own words


· Utilizes key vocabulary appropriately


· Organizes the information using appropriate text structure throughout the retelling (e.g. sequential order, classification, cause/effect, compare/contrast, etc.) 


· Synthesizes concepts, using text evidence and prior knowledge to draw inferences and generate original conclusions

		· Explains the main ideas and supporting details from the text in own words

· Organizes the information using appropriate text structure (e.g. sequential order, classification, cause/effect, compare/contrast, etc.)


· Utilizes some key vocabulary


· Attempts to draw inferences/generalizations and supports from textual evidence connected to prior knowledge

		· Demonstrates a partial understanding of the text, randomly restating facts/concepts or heavily relying on the author’s words. 


· May utilize some key vocabulary


· May include inaccuracies or omissions


· Organization is less defined; text structure is weak. 

		· Relates a limited amount of information, conveying little or no understanding of the text. 

· May include some inaccuracies, omissions or confusions.


· Does not include key vocabulary


· May include information that is off topic





Further reading:


Teaching Expository Text Structures Through Information Trade Book Retellings by Barbara Moss available on the internet:


http://rebeltutor.literacydevelopment.org/Nonfiction%20Text/teaching%20expository%20text%20structures.pdf

The Reading Teacher, Vol. 57, No. 8, May 2004 
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