
 
Dear Mr. Parker, 
  
Thank you for your message to ASKEIAS regarding Reading First.  Your message was forwarded to me for response.  Reading First was a federal grant that was 
awarded to many states in the early 2000s to assist in improving literacy skills of students in our most struggling schools.  The   U.S. Department of Educa on ended 
federal support for Reading First a er the 2008‐09 school year.  The link to Reading First archived informa on is 
h p://www.justreadflorida.com/reading_first.asp.   
  
The state of Florida provides state funding for school districts through a reading alloca on within the Florida Educa on Finance Program (FEFP) to help districts to 
implement their K‐12 Comprehensive Research‐Based Reading Plan which is required by statute and submi ed annually.  Districts spend these funds on the 
salaries of reading teachers, coaches, professional development, texts for students, summer reading camps, etc. You may view the K‐12 plans submi ed by 
districts at  h ps://app1.fldoe.org/Reading_Plans/. Click on “view district plans” and then choose a district from the dropdown menu on the page that appears on 
the screen.  Addi onal informa on is included in the a ached  presenta on that our execu ve director, Stuart Greenberg, recently shared with the Senate.  I 
hope this is helpful to you. 
  
If you would like further informa on regarding the possibility of implemen ng Florida policies in Iowa, Cari Miller’s work with the Founda on for Excellence in 
Educa on involves assis ng other states in adop ng Florida’s literacy policies. I have copied her on this message so that you may  get in touch with her if you 
would like to do so.  Cari was the director of Reading First in our office for several years and then served as our Deputy Director before moving on to work with the 
Founda on.  She is very knowledgeable and is a valuable resource. 
  
Thank you for all of your work and have a great day! 
  
Laurie Lee 
Middle School Reading Specialist 
Just Read, Florida! 
325 West Gaines Street 
Tallahassee, FL  32399 
8502450503 

From:   Lee, Laurie

Sent time:   Thursday, February 02, 2012 10:49:55 AM

To:   john.parker@legis.state.ia.us

Cc:   Cari Miller (Cari@excelined.org) <Cari@excelined.org>; ASKEIAS

Subject:   Reading First

Attachments:   senate presentation with no notes.PPT   
  

http://www.justreadflorida.com/reading_first.asp
https://app1.fldoe.org/Reading_Plans/
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Just Read, Florida! 

September 2001 - Governor Jeb Bush creates Just Read, Florida!



“Just Read, Florida! established Section 1001.215, Florida Statutes
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Foundation Policies



		K-12 Reading Plan - tied to FEFP Reading Allocation for Districts

		Third Grade Progression

		Reading Coach Support

		Reading Instruction and Intervention

		Reading Endorsement 

		Next Generation Content Area Reading Professional Development (NGCAR-PD)
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What is Reading?

“Reading is an active and complex process that involves

Understanding written text

Developing and interpreting meaning; and

Using meaning as appropriate to type of text, purpose, and situation” 

   (NAEP Framework, 2009)



Reading is the single most important educational skill students will learn. As students move up in grade levels text demands increase significantly . 

*





*











Two Important Goals for Improvement:

1. Increase the percentage of students reading “at grade level” each year at each grade level from kindergarten through tenth grade.

2. Decrease the percentage of students with serious reading difficulties each year at each grade level.

Our most important measure of success in accomplishing these goals is assessing student performance in reading comprehension using an initial screening, mid-year assessment, and outcome measure at the end of each grade level.
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Reading ‐ 10 Year Historical Expenditures

		Fiscal
Year		State Funds Total
Expenditures		FEFP 
Reading
Allocation		Federal Funds ‐
ARRA Total
Expenditures		Federal Funds Non‐
ARRA Total
Expenditures		Total Expenditures

		2001‐02		8,428,372		_		_		_		8,428,372

		2002‐03		17,845,238		_		_		16,061,165		33,906,403

		2003‐04		24,937,284		_		_		20,175,867		45,113,152

		2004‐05		45,904,000		_		_		52,500,432		98,404,432

		2005‐06		9,999,999		89,000,000		_		58,043,873		157,043,872

		2006‐07		18,498,526		111,800,000		_		58,043,050		188,341,576

		2007‐08		17,378,358		114,566,811		_		60,946,066		192,891,235

		2008‐09		11,750,000		109,102,676		_		52,979,674		173,832,350

		2009‐10		_		101,923,720		4,501,781		4,529,184		110,954,686 

		2010‐11		_		101,731,186		1,336,147		   3,513,179		106,580,512


		2011‐12		562,499		97,673,434		945,965		_		  99,181,898

		2012-13		195,346,868
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FCAT Results
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Compare Reading Impact 

FCAT 1.0 Achievement Levels to the New FCAT 2.0 Achievement Levels 
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Text Complexity - ACT Study

		Purpose: Determine what distinguished the reading performance of students likely to succeed in college and not.



Process:

Set benchmark score on the reading test shown to be predictive of success in college (“21” on ACT composite score). 

Looked at results from a half million students.

Divided texts into three levels of complexity:  uncomplicated, more challenging, and complex.                                
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Performance on the ACT Reading Test by Comprehension Level

(Averaged across Seven Forms)
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Performance on the ACT Reading Test by 

Textual Element 

(Averaged across Seven Forms)
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Text Complexity Matters

		Performance on complex texts is the clearest differentiator in reading between students who are more likely to be ready for college and those who are less likely to be ready. 

		Texts used in the ACT Reading Test reflect three degrees of complexity: uncomplicated, more challenging, and complex. 
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Performance on the ACT Reading Test by Degree of Text Complexity

(Averaged across Seven Forms)

In this figure, performance on questions associated with uncomplicated and more

challenging texts both above and below the ACT College Readiness Benchmark for

Reading follows a pattern similar to those in the previous analyses. 

Improvement on each of the two kinds of questions is gradual and fairly uniform.

		*





*









Recap of ACT Findings

Question type and level (main idea, word meanings, details) is NOT the chief differentiator between student scoring above and below the benchmark.



The degree of text complexity in the passages acted as the “sorters” within ACT. The findings held true for both males and females, all racial groups and was steady regardless of family income level.





What students could read, in terms of its complexity-rather than what they could do with what they read-is greatest predictor of success.  FCAT has complex passages and highly cognitive demanding questions. 
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Text Requirements in Middle and High School



Students who arrive behind in reading or close to grade level are often taught in a manner that does not demand much reading. 

Many students are engaged in shallow reading, skimming text for answers, focusing only on details and failing to make inferences in order to integrate different parts of the text. Years of reading in this superficial way will cause a student’s reading ability to deteriorate. 



For many students the decline of text demands in the courses that they take has both an immediate and long term  impact on student achievement. 
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In order to accelerate student achievement in reading, professional development must be focused on three processes: 

1.  Quality and quantity of text based reading instruction.

 

2. Instruction that builds deep student understanding of complex texts as they read.

3. The complexity of the texts students read. 



Professional Development for Teachers 

Needs to Keep Pace with the Research 
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What Are We Doing To Accelerate Success?
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Just Read, Florida! New Professional Development

The Comprehension Instructional Sequence…Teaching Students to Think As They Read

		An instructional model based upon research evidence introduced this year to Florida’s teachers.





		The model assists teachers of students in grades 6-12 in implementing whole-class examination of difficult texts and build students’ specialized knowledge. 





		 This sequence helps students grasp textual nuances they would not understand on their own.





		It is a “text-dependent” approach, ensuring the close examination of key text details and utilizes complex text.
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New: Next Generation Content Area Reading Professional Development

		Facilitates the type of instruction needed to yield high outcomes in literacy for all students.





		Uses close reading, text based questions, text based discussions, and writing in response to reading to focus students on reading text closely to draw evidence from the text.



 

		Emphasizes reading deeply in multiple disciplines.





		Comprehension strategies are taught in an integrated fashion with instructional coherence and direct application. 





		Fosters respect for the discipline and content while providing the necessary scaffolds for students to extract the meaning with deep understanding of the content being taught.
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Next Steps to Increase Reading Achievement



3. Provide more powerful instruction in the content areas so that all students learn to access essential content through text - even students with reading difficulties.

4. Implement a whole-class “text-dependent” approach, ensuring the close examination of key text details and utilizing complex text to build students’ specialized knowledge. 

 2. Provide intensive accelerated reading instruction for two to three hours per day for students with serious reading difficulties.

1.  Intensify our efforts to prevent reading difficulties in the first place.
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Florida’s Focus on Professional Development



   High Quality Text-Based Instruction

+ Student Engagement With Text

+ Academic Rigor____________        

= College and Career Readiness
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